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Curriculum Mapping
Grade: Grade 3

Concept/Unit of Study: Change

Timeframe: Feb-June

Catholic WorldView
http://cisva.bc.ca/schools/curriculum_instruction/religious_education_curriculum_framework/index.php
How has the Catholic Worldview been infused throughout your unit plan (content, methodology & resources)?
How are the Principles of Catholic Education demonstrated in your instructional plan?
Principles of Catholic Education:
(C) CHRIST-CENTERED - Catholic Education fosters a personal relationship with Jesus Christ in the family of the Church; our faith
in Christ is evident and permeates all facets of the educational environment.
(A) APOSTOLIC - Catholic Education is founded on and guided by the truth of the Gospel, beginning with the apostles and handed
on by the Pope and bishops.
(T) TRADITION - Catholic Education guides us in the selection of excellent content, pedagogy and resources for the transmission
of the faith in the Catholic Intellectual Tradition
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to
holiness
(O) ONE - Catholic Education responds to Christ’s desire “that they may all be one” (John 17.21) in our belief of one body, one
faith, one baptism, one God and Father for all.
(L) LOVE - Catholic Education calls us to witness that God is love; and therefore, recognizes the inherent dignity of every human
person, especially the marginalized and most vulnerable
(I) INALIENABLE - Catholic Education promotes that “the right and the duty of parents to educate their children are primordial and
inalienable” and “parents have the first responsibility for the education of their children”.
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(C) COMMUNION/COMMUNITY - Catholic Education is inclusive and welcoming where every student is nurtured in developing a
right relationship with God and others.

Christian-Based Learning Focus
How will the Catholic Worldview and Principles of Education take students on an exploration into the Catholic Faith?
Throughout this unit, we are focusing on the concept of change. In the course of this unit, God is emphasized as the actual cause
of the change: whether directly through our cooperation in being open to and receiving the sacraments of the Eucharist and
Reconciliation, or indirectly through his creation. In addition, through an examination of the parables (some of which are integrated
into Science), they come to recognize the messages behind them and how these messages, if taken to heart, can have a changing
effect on themselves as well as calling them to change. Through the concepts studied in science, students explore the idea that
God is the creator of all - it is Him who put the forces into motion of creating the mountains, valleys, oceans etc. Going further into
the concepts studied in Science, when students look at thermal energy and atoms as the building blocks of life, they are introduced
to the idea that God not only thinks big with his creation, but is also responsible for the minutia as well. Students put their faith into
action, using their gifts and talents, to carry out a service project (making sandwiches for the needy).

Aboriginal Worldview and Perspectives:
https://firstpeoplesprinciplesoflearning.wordpress.com/
First Peoples Principles of Learning:
Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, and the ancestors.
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place).
Learning is embedded in memory, history, and story.
Learning requires exploration of one’s identity.
Learning involves recognizing that some knowledge is sacred and only shared with permission and/or in certain situations.
Implications for Teachings and Learning: In this inquiry unit, students look at the concept of change: both internal and external. Through
reflection and observation of the world around them, students are able to piece together an understanding of the concept of change. They look
to their own experiences, as well as experiences they have encountered through story. They look at indigenous knowledge, customs, and
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traditions through an examination of the potlatch and the seasonal rounds. They gain an appreciation of how aboriginal experiences were tied
to the land and to the seasons. Through inquiry processes, they gain an appreciation of how they have a role in sustaining and protecting the
land. Through looking at both legends as well as scripture, they recognize that some knowledge is sacred. Through the involvement of group
work, they also come to realize that knowledge is not learned in isolation from one another, but through sharing ideas and working together on
common projects to reach a common goal. Through the process of self-reflection, students come to know the importance of asking questions
and how knowledge builds and can be experienced through a connection to place, themselves, and others.

BIG IDEAS
https://curriculum.gov.bc.ca/curriculum
Applied Design, Skills, and Technologies:
Designs grow out of natural curiosity.
Technologies are tools that extend human capabilities.
English Language Arts:
Stories and other texts help us learn about ourselves, our families, and our communities.
Language and story can be a source of creativity and joy.
Science:
Wind, water, and ice change the shape of the land.
Thermal energy can be produced and transferred.
All Matter is made of particles
Social Studies:
Indigenous knowledge is passed down through oral history, traditions, and collective memory.
Arts Education:
The arts connect our experiences to the experiences of others.
Language Arts:
Language and story can be a source of creativity and joy.
Career Education
Confidence develops through the process of self-discovery
CONCEPTUAL LENS
http://nvsd44curriculumhub.ca/big-ideas-list/
Which conceptual lens will be developed?
The students will be exploring change. They will be looking at the definition of change, factors that influence change both internal and external.
They will also examine how faith and beliefs affect change as well as the role of environmental factors in changing landforms. How does change
help us improve our writing and how we communicate the decisions we make? How can change make us better persons? How does matter
change?
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Questions to Guide Inquiry:
What is change?
What causes internal change?
How can questioning help you change?
How can risk taking help us to change?
How does Jesus change people?
How did Jesus use stories to bring about changes in our hearts? How has Jesus changed you?
How can we use our gifts and talents to bring about positive change?
How do we measure time?
What makes a culture?
What indigenous animals can be used to represent you?
How has the way of life changed for both indigenous people and ourselves?
How is the shape of land changed by environmental factors?
What are landforms?
What landforms do we have in our local area?
What environmental references do we use to track time?
How do we measure or record change?
How does our faith effect choices that we make?
How can we use change to improve how we communicate?
How do legends provide an oral history of change within an indigenous community?

Core Competencies
https://curriculum.gov.bc.ca/competencies
Communication Facets
●
●
●
●

Connect and engage with others (to
share and develop ideas)
Acquire, interpret and present information
(include inquiries)
Collaborate to plan, carry out and review
constructions and activities
Explain, recount and reflect on experience
and accomplishments

Creative Thinking Facets
● Novelty and value
● Generating ideas
● Developing ideas

Positive Personal and Cultural Identity Facets
● Relationships and cultural contexts
● Personal values and choices
● Personal strengths and abilities

Critical Thinking Facets
● Analyze and critique
● Question and investigate
● Develop and design

Personal Awareness and Responsibility
● Self-determination
● Self-regulation
● Well-being

5

Social Responsibility
● Contributing to community and caring for
the environment
● Solving problems in peaceful ways
● Valuing diversity
● Building relationships

Core Competencies in Action
How will you develop Core Competency learning in individual lessons?

●
●
●
●
●
●
●
●
●
●
●

Introduce the Core Competency focus.
Have students view the competency video and discuss how they will use the competency
throughout the unit. Click HERE to access a kid-friendly video.
Share with students how the competency learning is relevant to real-world situations.
Begin to develop a Competency Word wall.
Refer students to the ‘I can statements’ on the competency posters. Include only the “I can
statements’, which be assessed in the unit.
Introduce the learning target for the lesson and discuss with students how they will use the core
competency to attain the learning target.
Engineer effective classroom discussions, activities, and tasks that elicit evidence of the
competency.
Challenge students to apply the competency ‘I statements’ to examples during the lesson.
Use questioning strategies throughout instruction and or inquiry to prompt REFLECTIVE
THINKING.
Use the ‘Notice It, Name It’ Strategy
Core Competency Consultant- classroom job

Student-Self Assessment Strategy:
Reflective Log: Students to keep a log that contains regular entries, detailing their experiences and emotions with regards to their learning
process
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LEARNING STANDARDS
DO
(skills, strategies and processes)

KNOW
(essential topics and knowledge)

Curricular Competencies:

Content:

Science
Questioning and predicting:
● Demonstrate curiosity and a sense of wonder about natural
world
● Identify questions about familiar objects and events that can be
investigated scientifically
● Make predictions based on prior knowledge
Planning and conducting:
● Collect simple data
● Suggest ways to plan and conduct an inquiry to find answers to
their questions
Processing and analyzing data and information:
● Identify First Peoples perspectives and knowledge as sources
of information
● Compare results with predictions,suggesting possible reasons
for findings
Evaluating
● Reflect on whether an investigation was a fair test
Applying and innovating
● Cooperatively design projects
● Generate and introduce new or refined ideas when problem
solving
Communicating
● Represent and communicate ideas and findings in a variety of
ways, such as diagrams and simple reports, using digital
technologies as appropriate

Science
● Energy is needed for life
● Matter is anything that has mass and takes up space
● Atoms are building blocks of matter
● Sources of thermal energy
● Transfer of thermal energy
● Major local landforms

Career Education:
● Identify and appreciate their personal attributes, skills,
interests, and accomplishments
● Work respectfully and constructively with others to achieve
common goals

Religion:
● Participate in, and reflect on, school Eucharistic Liturgies
● Understand and explain the faith message derived from
scripture stories
● Show how Christ-like qualities and characteristics as identified
in Scripture can be lived out in community using their gifts and
talents
● Acknowledge and affirm the gifts and talents of others
● Use their gifts and talents in the service of others
Career Education:
● Risk-taking and its role in self-exploration
● Cultural and social awareness
Applied Design, Skills, and Technologies:
● Use trial and error to make changes, solve problems, or
incorporate new ideas from self or others
Social Studies
● Oral history, traditional stories, and artifacts as evidence
about past First Peoples cultures
● Cultural characteristics and ways of life of local First Peoples
Mathematics:
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●
Applied Design, Skills, and Technologies:
● Develop their skills and add new ones through play and
collaborative work.
● Explore the use of simple, available tools and technologies to
extend their capabilities
Ideating
● Identify needs and opportunities for designing, through
exploration
● Add an idea to pursue
Making
● Use trial and error to make changes, solve problems, or
incorporate new ideas from self or others
Sharing
● Reflect on their ability to work effectively both as individuals
and collaboratively in a group
Social Studies:
● Sequence objects, images, or events, and explain why some
aspects change and others stay the same (continuity and
change)
● Make value judgements about events, decisions, or actions,
and suggest lessons that can be learned (ethical judgment)
Mathematics:
● Incorporate First Peoples worldviews and perspectives to make
connections to mathematical concepts
● Connect mathematical concepts to each other and to other
areas and personal interests
● Represent mathematical ideas in concrete, pictorial, and
symbolic forms
Arts Education:
Exploring and creating
● Explore identity, place, culture and belonging through arts
experiences
Reasoning and reflecting
● Connect knowledge and skills from to other areas of learning in
planning, creating, and interpreting works for art

Time concepts

Arts Education:
● Traditional and contemporary Aboriginal and arts-making
processes
● A variety of local works of art and artistic traditions from
diverse cultures, communities, times, and places
● Symbolism as ways of creating and representing meaning
● Elements of design (form)
English Language Arts:
● Elements of story
● Writing processes
● Sentence structure (incorporated from other plans)
● Conventions (incorporated from other plans)
● Metacognitive strategies
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Communicating and documenting
● Interpret and communicate ideas using symbolism in the arts
English Language Arts:
●
●
●
●
●

Recognize the elements and structure of story
Develop awareness of how story in First Peoples cultures connects
people to land
Use oral storytelling processes
Explore and appreciate aspects of First Peoples oral traditions
Use developmentally appropriate reading, listening, and viewing
strategies to make meaning

Unit Assessment
What tools will be used to assess
Summative (Of Learning):How will students demonstrate their understanding of the curricular connections listed above?
●
●
●
●
●
●
●
●
●
●
●
●

Creation of a model of landforms (Makerspace)
Students will have had many opportunities to practice the scientific process through experiments. The last four experiments
will be used as summative assessments of their understanding of the process.
Creation of a totem pole (Fine Arts)
Student chosen reflections on the Mass that demonstrate an element of change. (Religion)
Student “miracle sheets” in Religion that demonstrate knowledge of the scripture stories and the message Jesus was
imparting (Religion)
Students complete a selection of questioning and transforming sheets to demonstrate their ability to differentiate between
“quick” and “deep thinking” questions, as well as write them. In addition, they also complete a selection of transforming
sheets indicating how their thinking might change due to reading texts.
Completion of their own personal seasonal round.
Completion of a legend of their own choosing.
Selection of story mapping sheets that demonstrate their knowledge of story structure, as well as the application of the
concept in their own personal legends.
Sample problem solving questions in Math demonstrating ability to apply time concepts.
Given ethical situations, students provide reasons for their value judgement
Formulate a question make a prediction, and then design and carry out an experiment and compare their results to
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predictions.

Learning Intentions(Opportunities)
What opportunities will the students have to engage in the learning?

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness.
Students draw on scripture stories to help illustrate the concept of change.
Learning is experiential (focused on connectedness, on reciprocal relationships, and a sense of place). Students draw on their own
experiences/observations to identify what change is.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Students are provided opportunities to work
in partners, small groups, and larger groups
to complete tasks. As they do so, they care
challenged to focus on some of the
following (which will be explained to them
before the task begins): I can work with
others to achieve a common goal; I do my
share. I can take on roles and
responsibilities in a group. I can summarize
key ideas and identify the ways we agree
(commonalities).

Curricular Competencies:
● Work respectfully and
constructively with others to
achieve common goals
(Career Education)
Assessment:
For Learning (Formative):
● Completion of KWL on
change
● Formulation of working
definition of change in small
groups
● Exit ticket: Do you agree of
disagree with our class
definition of change? Why
or why not?
https://docs.google.com/doc
ument/d/1gSKRdsqJ8JmV5
zcmcLSK5JR4orTc7XW690
6dMocVFT4/edit?usp=shari
ng
As Learning (Reflective):
● Students complete a
reflection based on the

Learning Target: I can identify what change is.
Lesson Intention #1: What is change?
● Students are introduced to the concept of change. What is
change? Where do they see it? In small groups, students
brainstorm everything and everything that they know about
change using a KWL organizer. Students then share their findings
with the class. In their small groups, students then need to come
up with a definition of “change”. Remind the students that they
cannot use the word “change” in their own definitions.
● Using the definitions that they came up with before, students
partner up with another group to join their definitions together;
continue to join groups together until the class comes up with a
common definition of “change”.
● Did Jesus ever change anything? Ideally, students come up with
examples such as the bread and wine into the Body and Blood of
Jesus, the water into wine at Cana, healings etc. Do these
examples fit the definition of change?
Differentiation:
● Students have the opportunity to sketch their ideas as opposed to
writing them out
Materials/Resources:
● https://docs.google.com/document/d/1gSKRdsqJ8JmV5zcmcLSK5
JR4orTc7XW6906dMocVFT4/edit?usp=sharing
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following statement: I
demonstrated
communication skills and
did my share by…. I would
like to improve by….

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness.
Students are called to remember change occurs in our faith as well (transubstantiation, reconciliation etc.)
Learning is reflective and experiential. Students draw upon their own experiences and observations done through reflection to generate
ideas.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and
responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as
students weigh and evaluate information
presented in lessons and formulated
through discussions and experiences. In
particular students will be provided
opportunities to think critically when asked
to, analyze, identify assumptions, classify,
make comparisons, problem solve,
question and challenge ideas, observe
facts and compare their observations to
hypotheses and assumptions, judge the
validity of the source and the worth of the
evidence, form opinions/arguments, make
connections between ideas, texts and
theories, draw inferences and make
generalizations.

Curricular Competencies:
● Work respectfully and
constructively with others to
achieve common goals
Assessment
For Learning (Formative):
● Students, working in
partners will provide
examples of change.
● Students working in small
groups will categorize their
examples of change.
● Completion of t-table/chart
As Learning (Reflective):
● What was the toughest part
of grouping your examples
of change? How did you
decide which categories to
put your examples into?

Learning Target #1: I can identify what change is.
Lesson Intention #2: What are some examples of change from real life?
● Students prepare a list of things that change in buddies, and
identify how they change using a t-table (Start & Different).
Remind them of the discussion from last period on changes in real
life - how does the Eucharist fit into their t-tables. Are there other
ways that God is involved in change? (Ideally, draw forth the
ideas of reconciliation, change of hearts etc.)
● Students cut the t-table horizontally into strips.
● Students get into groups of four, and need to come up with
categories for their groupings and be ready to explain their
choices.
Differentiation:
●

Students have the choice to sketch their ideas as opposed to writing them
out.

Materials/Resources:
● T-table chart
https://docs.google.com/document/d/1DxYh8V2T2d8rzBUsxc4oh6
lXryvWHX0hnsq7fuK9D4w/edit?usp=sharing
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Catholic World View/First Peoples Principles of Learning Implication:
(C) COMMUNION/COMMUNITY - Catholic Education is inclusive and welcoming where every student is nurtured in developing a right
relationship with God and others.
Learning is reflective and experiential. Students draw upon and reflect upon their own experiences.
Learning is embedded in memory, history, and story. Students recall their own experiences to help identify causes of change.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and
responsibility
Social responsibility

Core Competency in Action:
●
Students develop this by
reflecting on their own
experiences from real life to
identify the skills, strategies,
and dispositions that help
students to stay healthy and
active, set goals, monitor
progress, regulate emotions,
respect their own rights and the
rights of others, manage stress,
and persevere in difficult
situations. Students who
demonstrate personal
awareness and responsibility
demonstrate self-respect and
express a sense of personal
well-being.

Curricular Competencies:
● Identify and appreciate their
personal attributes, skills,
interests, and
accomplishments (Career
Education)
Assessment
For Learning (Formative):
● Students come up with
different ways that people
change in partners or small
groups
As Learning (Reflective):
● Students write a reflective
journal in which they
document a time in which
they changed somehow. Do
this in conjunction with
writing. What caused them
to change? Was the change
easy?
https://docs.google.com/document/d/1
NSUT287z6lCA9jiKGpbAsp6MSmXk
AWPebtPl8woU5mg/edit?usp=sharin
g

Learning Target #2: I can identify causes of change (internal).
Lesson Intention 3: What are some things that cause me to change inside?
● Using their lists that they created and have posted to Showbie on
change, students further identify which changes happen inside of
them by highlighting them in yellow. Students compare lists with
a partner. What is the same? Are there commonalities?
Students are then challenged to identify what causes them to
change? Ideally, they’ll come up with ideas such as:
○ Gathering new information
○ Having new experiences (whether by choice or not by
choice)
○ Have students identify something new that they tried to
do and were successful in changing? What made it
successful? Students complete a journal entry on this.
Differentiation:
● Students have the choice of dictating their story of change on their
iPads and submitting work in that format as opposed to writing it
out
Materials/Resources:
● Journals OR use the graphic organizer link below.
https://docs.google.com/document/d/1NSUT287z6lCA9jiKGpbAsp6MSmXk
AWPebtPl8woU5mg/edit?usp=sharing

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness. The
idea of questioning ourselves is brought to light in the introduction to this lesson target - we question ourselves in doing the examination of
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conscience.
Learning is reflective. This is evidenced in the fact that students reflect on their own experiences of how questioning helps them to change.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to, analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
● Use developmentally appropriate reading,
listening, and viewing strategies to make
meaning
Assessment:
For Learning (Formative):
● Completion of questioning sheets (there
are a variety of them)
● Sticky notes
●
As Learning (Reflective):
● Was it easy to break your list of questions
into thin or thick questions? Why or why
not?
● Why do you think that some question
words might be used for both thin or thick
questions?
● What makes a “thin” question easier to
answer? What makes a “thick question
tougher to answer?

Learning Target 3: I can identify causes of
change (internal)
Lesson Intention 4: How can questioning help you
to change?
● Students work in partners to answer the
question “How can questioning cause you
to change?” Can people think of any
examples of this from real life? Before
we make our confession, do we question
ourselves with the Examination of
Conscience? Does doing this help us?
Why is questioning important? Could we
ever really change if we didn’t question?
This is the foundation needed in order to
move on to the reading skill (or identify
the reading skill) of transforming our
thinking.
● Launch the unit with asking simple
questions (eg. What is your name?
What colour shirt am I wearing?). Do
these questions really make you think or
not? Ask some bigger questions: Why do
you think more people enjoy skiing in the
winter than snowboarding? I wonder how
OLPH would be different if it was only for
boys (or girls)? What is the difference
between the two types of questions?
Have students brainstorm a list of
questions - as many as they can..
Challenge the students to create a list
longer than the one completed by
Adrienne Gear. Draw students to the
idea of “thin” questions as well as “thick”
questions. Which are usually more
interesting? Why do you think this is the
case?
● Follow the lesson sequence from
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Adrienne Gear’s book, “Reading Power”.
○ Lesson #2-3: Read “IF” to the
students. Students choose one
of the “What if’s” from the book.
Using the “IF…” web on p. 62,
write six different questions
stemming from it.
■ Students create their
own “If” image and
statement, and using
post-it notes, students
write 6 questions about
a partner’s work.
○ Lesson 4-5
■ Model and readaloud/think aloud from
the book bin. Mark
questions with sticky
notes. Afterwards, peel
off the notes and stick
them to one side of a
chart paper that is
divided into columns:
Answered in the Text?;
Does it matter? Go
through each question
and check off the
appropriate column on
the chart. Discuss the
fact that those
questions that weren’t
answered are often
ones that encourage us
to think.
■ Divide the class into
groups, and give each
group a deep thinking
question from the book;
have students discuss
the answers. Groups
of students rotate to
each question,
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○

○

recording their answers
on the chart paper.
■ Repeat the lesson with
a different book.
Lesson 6-7
■ Choose a book from
the bin. Each student
is given 3-4 sticky
notes. Have then write
questions on the
stickies and put them in
the book as it is read.
After the book is read,
have the students
place the stickies on
the chart paper.
Discuss whether the
questions were
answered or not.
Students discuss
answers to one or two
deep thinking
questions.
Lesson 8-9
■ Students choose their
own books from the
Question Bin. While
they read, record their
questions on sticky
notes or one of the
Three Stages of
Questioning forms (pp.
63-64). Have students
remove the sticky notes
with questions and
place them in order
down the left side of
Evaluating Questions
#1 on page 63, or use
Evaluating Questions
#2 on page 64. They
check off whether each
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○

of the questions was
answered in the story
or not.
■ Have students answer
one of the questions
that was not answered
in the text and answer
this question on the
bottom of the page.
Lesson 11-12
■ Repeat the steps in the
previous lesson, but
this time, rather than
simply checking
whether or not the
questions were
answered, have the
students answer their
questions in sentences.
Remind them that if the
answer is found in the
text, the answer is
written as a statement;
if not, it is written as “I
think that…”

Differentiation:
● Students will have the opportunity to
either write or record their reflections on
Showbie using an app of their choice to
demonstrate their knowledge.
Materials/Resources:
● Books from the “Questioning” book
collection as recommended by Adrienne
Gear

Catholic World View/First Peoples Principles of Learning Implication:
T) TRADITION - Catholic Education guides us in the selection of excellent content, pedagogy and resources for the transmission of the faith
in the Catholic Intellectual Tradition. Although not “capital T” tradition, the tradition of the saints taking risks in the transmission of the faith is
evidenced as students are asked to come up with examples of people who through scripture or other means took risks.
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Learning is reflective. This is evidenced in the idea that students reflect on their own experiences and what keeps them from doing certain
things
Learning requires exploration of one’s identity. Students explore what their own fears are.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
●
Throughout the study of the Potlatch, students
will develop an understanding of an important
cultural celebration, and reflect on cultural
celebrations that are important to themselves.
They will do this by identifying for themselves
traditions, dress, songs, etc. that are important
to them, identify the different groups that they
belong to. They will come to realize through
the different activities that their identity is
made up of many interconnected aspects
(such as life experiences, family history,
Church, heritage, peer groups), and that these
form them. In addition, through the study of
scripture and reflection on the sacraments,
they come to see these things as having an
influence in their lives and self-identity. They
will also come to understand that learning is
continuous and their concept of self and
identity will continue to evolve through such
things as risk taking,

Curricular Competencies:
● Identify and appreciate their personal
attributes, skills, interests, and
accomplishments.
Assessment:
For Learning (Formative):
● Brainstorming
● Goal-setting plan
As Learning (Reflective):
● What is going well with my risk-taking
plan?
● What steps do I need t change or modify?

Learning Target 3: I can identify causes of
change (internal)
Lesson Intention 5: How can risk taking help us to
change?
● In small groups, students brainstorm
reasons why we don’t change. Ideally,
students will come up with the idea that
sometimes it is fear that keeps us from
taking risks. At times, we need to
overcome our fears to take a risks. How
do we do this? Perhaps it is taking a
small step (eg. smiling at someone,
swimming a little bit further in the deep
end, jumping off higher and higher diving
boards etc.).
● Did the saints ever take risks? Who are
some saints that took risks? What risks
did they take? If they didn’t take risks, do
you think other people would change?
Some examples include Saint Francis he was laughed at and scoffed. St.
Bernadette took a risks and stood up to
her parents, priests, the police, and even
the bishop when she wasn’t believed.
What if she didn’t take a risk?
● Students identify something that they
want to do, but they have not done for
some reason. Some examples might be:
making a new friend, trying a new activity,
volunteering to answer question,
speaking in front of others, sing a song in
front of the class, show and explain
something of significance to them etc. .
Students then make a plan to achieve
this.
● Use personal examples of taking risks

17

and changing as a result:
○ Singing at Mass
○ Reading at Mass
○ Taking courses and speaking in
class
○ Have a student demonstrate
dribbling on the outdoor soccer
court during DPA. Then I
dribble. Ask who is better?
Why do you think this? How
could I get better?
Differentiation:
● Students have their choice about what
risk they will undertake, but need to
report back on it. The risk could be
something at school, at home, or in the
community.
Materials/Resources:
● An assortment of “Scaredy Squirrel”
books:
● Necks Out for Adventure
● Courage of the Blue Boy
● https://drive.google.com/drive/folders/0B2
xWINXNnGZvcmxXbllLM1cyQXM

Catholic World View/First Peoples Principles of Learning Implication
(C) CHRIST-CENTERED - Catholic Education fosters a personal relationship with Jesus Christ in the family of the Church; our faith in Christ
is evident and permeates all facets of the educational environment. Through reflection on how they can be changed by elements of the Mass,
students will be drawn to a closer relationship with Jesus.
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness.
Students make reflections on the Mass, which includes the elements of scripture, prayer, and sacrament.
(C) COMMUNION/COMMUNITY - Catholic Education is inclusive and welcoming where every student is nurtured in developing a right
relationship with God and others. Through reflection on the homilies and readings, students will be lead to developing a right relationship with
God and with others.
Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, and the ancestors. Through reflection
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on the Mass, students will engage in a process of thinking about positive change for their relationship with God or His creation.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
●
Throughout the study of the Potlatch, students
will develop an understanding of an important
cultural celebration, and reflect on cultural
celebrations that are important to themselves.
They will do this by identifying for themselves
traditions, dress, songs, etc. that are important
to them, identify the different groups that they
belong to. They will come to realize through
the different activities that their identity is
made up of many interconnected aspects
(such as life experiences, family history,
Church, heritage, peer groups), and that these
form them. In addition, through the study of
scripture and reflection on the sacraments,
they come to see these things as having an
influence in their lives and self-identity. They
will also come to understand that learning is
continuous and their concept of self and
identity will continue to evolve through such
things as risk taking,

Curricular Content: (Religion)
● participate in, and reflect on, school
Eucharistic Liturgies.
Assessment
For Learning (Formative):
● Students do weekly reflections after
Mass; as students develop their skills in
this area, students choose sample
reflections for assessment that
demonstrate change.
As Learning (Reflective):
● Completion of weekly Mass reflection
logs
○ https://docs.google.com/docume
nt/d/1Z-pg8cVs4QOXpOkQVffMxPr4k5lpLY5XOpbbimkRkU
/edit

Learning Target: #4: I can identify elements of
change in my faith.
Lesson Intention 6: I can identify how I have
changed or see the potential for change due to my
participation in a school liturgy.
● Build on the ideas from the previous
intentions on examples of change in faith.
In partners, come up with different ways
that they can change at Mass. How can
God speak to them? Students do a
Think-Pair-Share. Some ways God may
speak to them and change them might
include: through the prayers of the Mass,
the hymns sung, their private prayer at
Mass, the readings, the homily,
meditation on and reception of the
Eucharist. Post their ideas on chart
paper in the room for them to see.
● Model with the students after Mass how
God spoke to me, or how I may have
been changed by the Mass. Have
students discuss and provide their own
examples.
● Students complete the reflection sheets
after the weekly school Masses.
Students post their reflections to
Showbie: Religion: date Mass Reflection
Differentiation:
● Students have the options of either
writing or drawing their reflections for the
weekly Mass reflection sheets. In
addition, students also have the option of
dictating their reflection and posting it
Showbie.
Materials/Resources:
● Reflection sheets (photocopied)
● Showbie
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●

Anchor chart to provide examples of
ways that God speaks to them/changes
them during Mass.

Catholic World View/First Peoples Principles of Learning Implication:
(C) CHRIST-CENTERED - Catholic Education fosters a personal relationship with Jesus Christ in the family of the Church; our faith in Christ
is evident and permeates all facets of the educational environment. By directly studying the miracles, students grow in awareness of Jesus’
desire to heal us and develop a relationship with us.
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness.
Scripture forms the basis of this lesson intention.
Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, and the ancestors.
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place).
Learning involves recognizing the consequences of one’s actions.
Learning is embedded in memory, history, and story.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
●
Throughout the study of the Potlatch, students
will develop an understanding of an important
cultural celebration, and reflect on cultural
celebrations that are important to themselves.
They will do this by identifying for themselves
traditions, dress, songs, etc. that are important
to them, identify the different groups that they
belong to. They will come to realize through
the different activities that their identity is
made up of many interconnected aspects
(such as life experiences, family history,
Church, heritage, peer groups), and that these
form them. In addition, through the study of
scripture and reflection on the sacraments,
they come to see these things as having an

Curricular Content (Religion):
● Understand and explain the faith
message derived from scripture stories
Assessment:
For Learning (Formative):
● Completion of “Miracle” sheets (with
choice embedded in them)
As Learning (Reflective):
● At the end of the lesson intention,
students reflect on the following
questions:
○
Why do you think Jesus
performed miracles?
○
Which miracle speaks to you
most? Why?
○ The ‘miracle sheets’ have built in
reflection questions.
Summative Assessment:
● Students complete two “miracle sheet”

Learning Target: 4: I can identify elements of
change in my faith.
Lesson Intention 7: What are some ways that
Jesus changed people? Did Jesus just do
external changes, or did he do internal changes as
well?
● Students examine the following collection
of scripture stories Introduce students to
the first one - the Miracle at Cana. What
do students already know about it?
Watch the video:
○ Water into Wine - Miracle at
Cana
■ https://www.youtube.co
m/watch?v=s_Cbk4i37
HM
■ https://www.youtube.co
m/watch?v=TemlZ6nE
EH0
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influence in their lives and self-identity. They
will also come to understand that learning is
continuous and their concept of self and
identity will continue to evolve through such
things as risk taking,

○

assignments of their choice.

●

●

Have students answer the
questions: why do you think
Jesus did this miracle? Was this
an internal or external change?
Do you think it could be both?
Why or why not? Students
complete the photocopied
“Miracle” sheet.
Students are introduced to the second
scripture story of change: raising
Lazarus from the dead. Students work
on this assignment with a partner.
○ Lazarus being raised from the
dead
■ https://www.youtube.co
m/watch?v=D0M7vvX6
__M
■ Have students answer
the questions: why do
you think Jesus did this
miracle? Was this an
internal or external
change? Do you think
it could be both? Why
or why not? Students
complete the
photocopied “Miracle”
sheet.
Students are introduced in class to the
following miracle stories, and likewise
may choose to look at a miracle story
from scripture that is not in this list.
Students then work to complete the
“miracle sheets” for two of the three
miracle stories.
○ Paralyzed Man through the Roof
■ https://www.youtube.co
m/watch?v=vyQ6aev6
ELg
○ Feeding the Multitudes
■ https://www.youtube.co
m/watch?v=L6TjOhnv1
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Nk
Saul - Scales on his eyes
■ https://www.youtube.co
m/watch?v=9eRXqcKmr0
○ Leprosy
■ https://www.youtube.co
m/watch?v=ncH6DmC
PNpQ
○ https://docs.google.com/docume
nt/d/1EJKqrRY2peuFhyPUuNTS
YJYDXB95Bh4qdLFhxs48zmE/
edit - this is the “miracle sheet”
for each miracle.
● Collection of miracle stories in cartoon
format for the students to watch.
○ https://www.youtube.com/watch
?v=69VrswH4sPk
Differentiation:
● Within the assignment, students have
different options of how they are going to
present their knowledge (orally, visually,
in written form), and then hand in their
work to Showbie electronically.
● Students also have the choice of
choosing which miracle stories they are
going to be choosing to complete the
assignments on.
○

Materials/Resources:
● Access to the scripture stories (both text
and video recordings from Youtube)

Catholic World View/First Peoples Principles of Learning Implication:
(C) CHRIST-CENTERED - Catholic Education fosters a personal relationship with Jesus Christ in the family of the Church; our faith in Christ
is evident and permeates all facets of the educational environment.
T) TRADITION - Catholic Education guides us in the selection of excellent content, pedagogy and resources for the transmission of the faith
in the Catholic Intellectual Tradition. There’s no better content than scripture!
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness.
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Students recall the parables taught by Jesus, and look to apply them in their daily lives.
(L) LOVE - Catholic Education calls us to witness that God is love; and therefore, recognizes the inherent dignity of every human person,
especially the marginalized and most vulnerable. Through the parables, students are reminded of the inherent dignity of others (eg. the
Parable of the Good Samaritan, the Prodigal Son).
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
●
Throughout the study of the Potlatch, students
will develop an understanding of an important
cultural celebration, and reflect on cultural
celebrations that are important to themselves.
They will do this by identifying for themselves
traditions, dress, songs, etc. that are important
to them, identify the different groups that they
belong to. They will come to realize through
the different activities that their identity is
made up of many interconnected aspects
(such as life experiences, family history,
Church, heritage, peer groups), and that these
form them. In addition, through the study of
scripture and reflection on the sacraments,
they come to see these things as having an
influence in their lives and self-identity. They
will also come to understand that learning is
continuous and their concept of self and
identity will continue to evolve through such
things as risk taking,

Curricular Content: (Religion)
● Understand and explain the faith
message derived from scripture stories
Assessment:
For Learning (Formative): The following are
guiding questions to help the students learn to
interpret and understand the different parables:
● https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiYk9wckw3MjI3Qms
● https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiYk9wckw3MjI3Qms
● https://docs.google.com/document/d/1lgm
8dVF-y_BAnhJw2BsoE2n0UVPSD8RpNmUKAZtEcs/edit
As Learning (Reflective):
● Students reflect after each parable on
what God might be saying to them
through the parable.

Summative Assessment:
● Students choose to submit two of
four parable reflection sheets to
demonstrate their knowledge of what
Jesus is saying to them.

Learning Target 4: I can identify elements of
change in my faith.
Lesson Intention 8: How did Jesus use stories to
bring about change in hearts?
● What are some stories that Jesus told?
Brainstorm by doing a Think-Pair-Share.
Have students retell some of these
stories in the classroom. What do we
notice about these stories? How are the
same? How are they different? Why do
you think Jesus told them?
● Parable of the Lost Sheep
○ https://www.youtube.com/watch
?v=HZGRubkzUHw
○ https://www.youtube.com/watch
?v=iKnU6m1bFmc
○ https://docs.google.com/docume
nt/d/1lgm8dVFy_BAnhJw2BsoE2n0UVPSD8RpNmUKAZtEcs/edit
(student questions/reflections)
●

●

Parable of the Lost Coin
○ https://www.lds.org/medialibrary/video/2010-11-39-thesecond-parable-the-lostcoin?lang=eng
○ https://docs.google.com/docume
nt/d/1lgm8dVFy_BAnhJw2BsoE2n0UVPSD8RpNmUKAZtEcs/edit
(student questions/reflections)
Parable of the Good Samaritan
○ https://www.youtube.com/watch
?v=VdaOyhfVDb4&t=1277s
○ https://drive.google.com/drive/fol
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ders/0B_OWKqJ8p1XiYk9wckw
3MjI3Qms (student
questions/reflection)
● Parable of the Good Shepherd
○ https://www.youtube.com/watch
?v=-RSDoRQz4Ro
○ https://drive.google.com/drive/fol
ders/0B_OWKqJ8p1XiYk9wckw
3MjI3Qms (student
questions/reflection)
● Parable of the Prodigal Son
○ https://www.youtube.com/watch
?v=W-FH62O_9sI
○ https://drive.google.com/drive/fol
ders/0B_OWKqJ8p1XiYk9wckw
3MjI3Qms
Differentiation:
● Within the assignment, students have
different options of how they are going to
present their knowledge (orally, visually,
in written form), and then hand in their
work to Showbie electronically.
● Students also have the choice of which
parables they are going to be completing
the suummative assignments on.
Materials/Resources:
● Access to the different parables either in
print copy or through the Youtube videos.

Catholic World View/First Peoples Principles of Learning Implication:
(L) LOVE - Catholic Education calls us to witness that God is love; and therefore, recognizes the inherent dignity of every human person,
especially the marginalized and most vulnerable. Students are engaged in planning and carrying out an act of charity in service of others.
(C) COMMUNION/COMMUNITY - Catholic Education is inclusive and welcoming where every student is nurtured in developing a right
relationship with God and others. Students self-identify their own gifts and find their own way of contributing to a common cause.
Learning requires exploration of one’s identity.
Core Competency Focus:

Curricular Competencies:

Learning Target 5: I can use my gifts and talents
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●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Social responsibility will be developed as students are
engaged in activities and reflections that encourage them
to analyze how they can have a positive (or negative)
effect on others through the actions that they take. In
particular, they will be able to look at the world around
them, identify situations in which they can make a
difference through their actions (eg. the homeless, the
environment, their home and school communities).
Students will take their awareness and put into practice
different actions that can have a positive effect.

●

identify and appreciate their personal
attributes, skills, interests, and
accomplishments
● work respectfully and constructively with
others to achieve common goals
Curricular Content (Religion):
● show how Christ-like qualities and
characteristics as identified in Scripture
can be lived out in community using their
gifts and talents.
● use their gifts and talents in the service of
others.
Assessment:
For Learning (Formative):
● Students identify which talents/gifts
(including time) they are able to give to
help others,
As Learning (Reflective):
● What gifts and/or talents did you use to
help in the service of others?
● How can you use your gifts/talents to help
others outside of the classroom?
● Was I able to work constructively with
others to write/create/present…

to help cause change.
Lesson Intention 9: How can we use our gifts and
talents to help cause change?
● God has given us our gifts and talents to
be used. Recall the parable of the talents
- what does God want us to do with all of
our talents?
● Students previously (1st term) identified
helping the homeless as a means of
causing change. Students brainstorm
ways that they can practically help them.
Lead them to the idea of providing them
with food for a meal. How can they do
this? Can they realistically go down to
the Eastside (or another area of the city
to do this)? Draw them to the idea of
making sandwiches. How will they get
the materials for the sandwiches? How
will they get the sandwiches to the people
who need them? How will they get the
money to buy the materials? What will
they do with the extra money?
○ Students brainstorm these
questions in small groups, and
then work to identify how they
will go about carrying out some
of the work.
● What Christ-like qualities are we
exhibiting by undertaking this? How are
we looking after our neighbour (as in the
Good Samaritan?)
● Have sign-up posters in the classroom to
undertake primary responsibility for some
of the jobs that will need to be done.
Students identify where their talents
would be most beneficial. Who is good at
writing? Who is artistic? Who is good at
convincing? The two classes will
ultimately be joined together for this
activity.
○ Convince parent drivers to
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●

●

deliver the food to the downtown
eastside
○ Convince Mrs. Clarke to allow
the students to have a bake sale
to raise money for the event by
writing letters or sending a video
message to her.
○ Design posters to advertise the
bake sale to raise money.
○ Write a skit and present it to the
students at an assembly.
Use the story of the woman and the flood
to illustrate how God uses people to do
his work. (There was a flood, a woman
prayed, and help arrived in various forms
(eg. person in rowboat etc.), but the
woman constantly turned down the help,
instead relying on God. She succumbed
to the flood, went to heaven, and was
upset. God told her He did answer her
prayers - he sent all the helpers, but she
rejected them!
How do you think making sandwiches will
cause change?

Differentiation:
● Students are able to choose their own
way of participating in preparing for the
fundraiser to ultimately make
sandwiches.
Materials/Resources:
● https://docs.google.com/document/d/1F0
7xk4BQl6EPGx_hcxE-T79poIYfCu41Goly3Iu9vI/edit - shopping list
and steps to take one week in advance of
actually making sandwiches for the Door
is Open.

Catholic World View/First Peoples Principles of Learning Implication:
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(L) LOVE - Catholic Education calls us to witness that God is love; and therefore, recognizes the inherent dignity of every human person,
especially the marginalized and most vulnerable. Students are called to recognize the gifts and talents seen in their classmates.
(C) COMMUNION/COMMUNITY - Catholic Education is inclusive and welcoming where every student is nurtured in developing a right
relationship with God and others.
Learning requires exploration of one’s identity.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
●
Throughout the study of the Potlatch, students
will develop an understanding of an important
cultural celebration, and reflect on cultural
celebrations that are important to themselves.
They will do this by identifying for themselves
traditions, dress, songs, etc. that are important
to them, identify the different groups that they
belong to. They will come to realize through
the different activities that their identity is
made up of many interconnected aspects
(such as life experiences, family history,
Church, heritage, peer groups), and that these
form them. In addition, through the study of
scripture and reflection on the sacraments,
they come to see these things as having an
influence in their lives and self-identity. They
will also come to understand that learning is
continuous and their concept of self and
identity will continue to evolve through such
things as risk taking,
●

Curricular Content (Religion):
● demonstrate an understanding of the
importance of showing respect and
appreciation for others’ gifts and talents
(Religion)
Assessment:
For Learning (Formative):
● Students brainstorm different ways that
they can give positive affirmations to
others in the class.
As Learning (Reflective):
● Students write a reflection about how
receiving the “warm fuzzies” makes them
feel. How do “cold pricklies” make them
feel? Which is better to give? Why?

Learning Target 3: I can identify causes of
change (internal)
Lesson Intention 11: Can building your
confidence and feeling good about yourself help
you to change?
● How did Jesus change people? Did he
do it with love, or with “fire and
brimstone”? Can you provide examples
(eg. the Good Thief, Zaccheus, the
woman who sinned and was going to be
stoned)
● How do we build each other up in
everyday situations? Students are
broken up into groups and come up with
different ways to “builds people up”.
What are some things that we can do/say
to build people up.
● Does everybody have talents and gifts?
How do we develop them? Do we always
recognize our own gifts or talents, or do
others sometimes point them out to us?
● Relate the story of the “Warm Fuzzies
and Cold Pricklies”
https://user.xmission.com/~westra/Warm
Fuzz.html
● Why is it important that we all recognize
and appreciate each other’s gifts and
talents? What happens when we put
people down?
● Students write “warm fuzzies” to their
classmates, identifying at least one
gift/talent that person has. The teacher
makes sure that everyone receives at
least one warm fuzzy. Students are then
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encouraged to write more than one and
give it them to others in the classroom.
Materials/Resources:
● Photocopied “fuzzy” sheets for the
students in the classroom; as an
alternative, students might pass around a
piece of paper with his/her name on it,
and students in the classroom write down
a gift or talent that they notice about that
person.

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness. In
looking at the question of how we can change our minds, students will also look at how they change their minds when confronted with a
choice they know to be wrong.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to, analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
● Use developmentally appropriate reading,
listening, and viewing strategies to make
meaning
Assessment:
For Learning (Formative):
● Completion of transforming sheets (there
are a variety of them)
As Learning (Reflective):
● What did you think before reading the
story? What do you think now? How has
your thinking changed? What from the
story caused you to change your
thinking?
Summative:
● Students submit the last 3 transforming
sheets as examples of summative
assessment to demonstrate their
knowledge and ability to transform their
thinking.

Learning Target 3: I can identify causes of
change (internal)
Lesson Intention 12: What does it mean to
change your mind about something?
● Students work in partners to answer the
question “What does it mean to change
your mind?” Can people think of any
examples of this from real life? Why do
people change their minds? Can God
change our minds? How does God do
this?
● Follow the lesson sequence from
Adrienne Gear’s book, “Reading Power”.
Differentiation:
● Students will have the opportunity to
either write or record their reflections on
Showbie using an app of their choice to
demonstrate their knowledge.
Materials/Resources:
● Books from the “Transforming” book
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collection as recommended by Adrienne
Gear.

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to
holiness. This learning target launches with a scriptural account of creation, and throughout the intention it is emphasized that
although nature takes its place in the creation of landforms, it is God who designed and sustains the nature we see around us.
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place).
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to, analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
●

Make predictions based on prior knowledge

●

Collect simple data

●

Compare results with predictions, suggesting
possible reasons for their findings

Assessment
For Learning (Formative):
● Creation of brainstorm lists
● Class discussions
●

Exit slip: Students answer the following
question: I learned that ___________ can
cause change. Some examples
are__________________

As Learning (Reflective):
● Which element do you think is the most
powerful (water, wind, or ice)? Why do
you think so?

Learning Target 6: I can identify factors that
affect change (external)
Lesson Intention: 13
●

●

●

●

During morning prayers, read the story of
creation or watch the following video:
.https://www.youtube.com/watch?v=eiYhoBHp
yEA Is this the way that the earth was
created? What is the message behind this
story?
Students brainstorm a list of different
landforms that they know of. Give them a
couple of examples (eg. mountains, valleys),
and students need to add to the list in a ThinkPair-Share. Record the findings on chart
paper.
Images of the following are displayed to the
students: mountains, deltas, islands, valleys,
plateaus, etc., and students need to identify
through discussion how each of the them
might have been created/formed. Students
record their ideas on paper. Ideally, students
will come up with different ideas, including
water, wind, or ice as agents of change. Draw
forth the idea that God created all of the land
forms, but used nature to do so. Refer back to
the engagement question.
Deep thinking question: which element is the
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most powerful (water, wind, or ice)? Why do
you think so?

Differentiation:
● Students have the opportunity to sketch
ideas as opposed to writing them
Materials/Resources:
● images of landforms from the internet:
https://www.canstockphoto.com/imagesphotos/landforms.html
● Teacher created landform powerpoint:
https://docs.google.com/presentation/d/1PL1eTEuuzW2B_WmeF7K61Q_JzgFfYy5p4tYHSIq
wns/edit?usp=sharing

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness. This
learning target launches with a scriptural account of creation, and throughout the intention it is emphasized that although nature takes its
place in the creation of landforms, it is God who designed and sustains the nature we see around us.
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place).
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to, analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the

Curricular Competencies:
● Make predictions based on their
knowledge
● Collect simple data
● Compare results with predictions,
suggesting possible reasons for findings
Assessment:
As Learning (Formative):
● Completion of the scientific process write-up
●

for the experiment done in this learning
intention
Students will be able to create a working
definition and illustration of erosion,
deposition, and weathering by creating a

Learning Target 6: I can identify factors that
affect change (external)
Lesson Intention 14: How can water affect change
in landscapes?
●
●

Review the factors that can cause change the
land (water, ice, and wind).
At recess break or lunch break, students need
to bring a rock from the playground into the
classroom to be used in the science
experiment. Have the students discuss how
they could test if one of the elements could
affect the rocks in some way? Ideally, they’ll
come up with water. Introduce students to the
scientific process: making a hypothesis,
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validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

labeled illustration of each one.
As Learning (Reflection):
●
Did your thinking change from the hypothesis
that you wrote? If so, why? If it didn’t change,
what caused your hypothesis to be the be the
same?
●

●

●

●

●

●

testing etc. Use the scientific process sheet
and have them set it up and conduct the
experiment:
○
https://docs.google.com/document/d/
1v7gPuXnx7ferCTFO6iPr4NMbUzc5
2gv2C-JXOdwU5o8/edit (edit this for
this particular experiment)
http://60secondscience.org/activities/FunThing
swithRocks.html - do this experiment of putting
rocks found by students on a walk into a
container, empty the container by pouring the
water through a coffee filter - what is noticed?
What was eroded? What caused the
weathering? Where do they see this in real
life?
Students watch a combination of the following
videos on weathering, deposition, and erosion
with a focus on coming up with a working
definition of each:
https://www.schooltube.com/video/0d71363de0
2349aa99ba/Magic%20School%20Bus%20Ro
ck%20and%20Rolls%20Mountains
http://www.education.com/download/worksheet
/105295/weathering-and-erosion.pdf - graphic
to demonstate difference between weathering
and erosion
Students watch Crash Course Kids video on
weathering and erosion:
https://www.youtube.com/watch?v=RIak3Wvh9c
Students watch Billy Blue Hair video on
erosion:
https://www.youtube.com/watch?v=G5Rp9MJJ
GCU&list=PLMILvDS2QwL_6suXIKWyra2mfI0K1R78
Although these processes are in place
(erosion, weathering, and deposition), who put
them in place? Who gave order to everything?
→ draw forth the idea that God put these in
place and sustains them.

Differentiation:
●
Students have the option to display their
findings through any combination of diagrams
and written expression.

Materials/Resources:
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●
●

Coffee filters, rocks, scientific method
templates
Graphic to illustrate the difference
between erosion and weathering

Catholic World View/First Peoples Principles of Learning Implication:
●

(A) APOSTOLIC - Catholic Education is founded on and guided by the truth of the Gospel, beginning with the apostles and handed on
by the Pope and bishops. This is evidenced through the idea that found in scripture and passed on through scripture and the Church
that we are made stewards of God’s creation and are given dominion over the earth. (Genesis 1:26-28)

●
●

Learning recognizes the role of indigenous knowledge.
Learning is embedded in memory, history, and story.

Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to, analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
Social Studies:
●
Make value judgements about events,
decisions, or actions, and suggest lessons that
can be learned (ethical judgment)
Fine Arts:
Reasoning and reflecting
●
Connect knowledge and skills from to other
areas of learning in planning, creating, and
interpreting works for art

Learning Target 6: I can identify factors that
affect change (external)
Lesson Intention 15: What are some factors that
affect change on the land? What factors do you
think helped in the formation of the Lions?
●
●

Assessment:
For Learning (Formative):
●

Students will be able to complete an exit slip
detailing 3 things they learned during the
lesson.

●

As Learning (Reflective):
●

Students will also reflect and think critically
about whether the mountains names should
have changed, and what they think the
mountains should be referred to now, and
why?
https://docs.google.com/document/d/1jG1S1M
TuzYIxD9xyUstrQLtXuSYyZf0ycejBm3GXPeM
/edit?usp=sharing

●
●

●

Teacher will begin the lesson by showing a
photo of lion heads; ask if anyone has seen
the mountains before and where?
If students do not refer to the mountains by
name, the teacher will tell the students the
non-indigenous name and ask students why
the mountains may have been named the
Lions?
The teacher will ask students if they think the
mountains have always been called the lions,
and ask what other names may the mountains
have had?
The teacher will then read the book The Two
Sisters based on a retelling of Squamish
history by former Squamish chief Joe Capilano
The students and teacher will then engage in a
discussion about whether the mountains
names should have changed and what they
think the mountains should be referred to now
and why?
Students are then provided an opportunity to
create a visual representation of the North
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Shore mountains and name the mountain
range.
https://www.pinterest.ca/pin/AVd7yl3_8MgVzL
5bKZmLIFyngXZ1HXHoQyu5QtWwUqKonyoit
ChLjxU/

Differentiation:
● Students will have the choice of medium
for creating their image of the Lions.
Materials/Resources:
The Two Sisters:
●

http://digital.library.upenn.edu/women/johnson/
vancouver/vancouver-01.html or
https://www.chapters.indigo.ca/enca/books/the-two-sisters/9780994999719item.html?ikwid=The+Two+sisters&ikwsec=Ho
me&ikwidx=0

Images of the Lions/ Two Sisters:
● https://www.google.ca/search?biw=1158
&bih=611&tbm=isch&sa=1&ei=Jb5zWua
3D830jwO41LpI&q=the+lions+mountains
+bc&oq=the+lions+mountains+bc&gs_l=p
syab.3..0.5913.8296.0.8520.12.12.0.0.0.0.7
5.717.11.11.0....0...1c.1.64.psyab..1.6.393...0i5i30k1j0i8i30k1j0i13k1.0.
GDaSLvzSeTg
Exit Ticket:
●

https://docs.google.com/document/d/1jG1S1M
TuzYIxD9xyUstrQLtXuSYyZf0ycejBm3GXPeM
/edit?usp=sharing

Art Supplies:
●

https://www.pinterest.ca/pin/AVd7yl3_8MgVzL
5bKZmLIFyngXZ1HXHoQyu5QtWwUqKonyoit
ChLjxU/

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to
holiness. (Parable of the house built on sand)
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Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place).
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
●
●
●

Make predictions based on prior knowledge
Collect simple data
Compare results with predictions, suggesting
possible reasons for findings

Assessment:
For Learning (Formative):
●

Learning Target #6: I can identify factors that
affect change (external)
Lesson Intention 16: We know that water can
affect landforms. Which is affected more, soil or
sand?
●

Students complete the scientific process writeups

As Learning (Reflective):
●

Did your thinking change from the hypothesis
that you wrote? If so, why? If it didn’t change,
what caused your hypothesis to be the be the
same?

●

●

●

●

●
●

●

Recall Jesus’ story of the foolish man who built
his house out on sand. Watch the following
video after reading the scripture::
https://www.youtube.com/watch?v=VlPMld7Sc
U0. What is the “rock” in this parable? What
is the “sand”?
What is the difference between soil and sand?
Have a sample of soil, and a sample of sand
for the students to explore. How are they the
same? How are they different?
HaIf you had to choose to build your house out
of sand or soil, which would do a better job of
standing up to the elements of water and
wind? Which one would you want to build your
house on? Why? Students go to opposite
corners of the room to debate - one corner for
soil, one for sand, and one for in between.
Students do write-up using the scientific
method sheets:
https://drive.google.com/drive/search?q=scient
ific%20method
http://www.education.com/pdf/erosionexperiment/ This is an experiment to
determine the how erosion by water and air
affect structures made of sand and soil.
Students use the scientific process, make a
hypothesis.
How is God still creating new landforms?
What happens to material that is eroded?
http://www.education.com/pdf/water-erosionland-masses/ - experiement to demonstrate
what happens to material that is eroded.
Where does it go, what does it do?
Extension: is there a way to make a
mountain/hill with just water erosion and
deposition, or would other factors have to
come into play as well. If so, what other
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●

factors?
Extension: why are some structures still built
with soil/sand? Why might they be able to
survive in those areas?

Differentiation:
● Students can choose to do this
experiment either individually or in small
groups of 3-4.
● Students can choose to sketch/illustrate
answers with labels as opposed to full
sentences.
Materials/Resources:
● Sand
● Soil
● Garden hose/water source
● Plastic cups
● Battery-operated portable fan
● Notebook
● Pencil
● Stopwatch (optional) on their iPads.
● Template for the scientific process for this
experiment shared on the iPad with the
students.

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness (baptism as an
instrument of change). A parallel is drawn between the role of water in shaping and changing the land, and the role of water as a sacramental in changing us
through baptism.

Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place).
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Curricular Competencies:
●
●
●

Make predictions based on prior knowledge
Collect simple data
Compare results with predictions, suggesting
possible reasons for findings

Learning Target 6: I can identify factors that
affect change (external)
Lesson Intention 16: How can water, in its frozen
form, affect change?
●

Water is a powerful tool . Water has
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Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Assessment:
For Learning (Formative):
●
●

Students complete scientific process write-ups
for the experiments with a logical hypothesis
and conclusion (two experiments)
Completion of “Science Weekly Five” stations
during weekly station rotations.

As Learning (Reflective):
●

Did your thinking change from the hypothesis
that you wrote? If so, why? What new
knowledge did you acquire? If it didn’t
change, what caused your hypothesis to be
the be the same?

●
●

●
●

●

●

transformative power. We saw that with the
experiment with the sand and the soil.: How
does God use water with you to transform
you? (baptism)? Can you see the changes”?
Water is made special through the blessing of
the priest - the water changes its purpose.
God uses water in nature too, to transform the
landscape. Can we see the transformation
due to baptism?
Water and wind can move and cause changes
to materials. How can ice cause a change to
materials?
http://www.education.com/pdf/how-frozenwater-can-split-rock/ - Water and Ice
experiment procedures. Students use the
scientific method forms to complete the
experiment:
https://drive.google.com/drive/search?q=scient
ific%20method
How is God still creating new landforms?
What happens to material that is eroded?
http://www.education.com/pdf/water-erosionland-masses/ - experiement to demonstrate
what happens to material that is eroded.
Where does it go, what does it do?
Extension: is there a way to make a
mountain/hill with just water erosion and
deposition, or would other factors have to
come into play as well. If so, what other
factors?
During the station work in the classroom,
students complete the tasks in the “Science
Weekly Five” station package.

Differentiation:
● Students can choose to sketch/illustrate
answers with labels as opposed to full
sentences.
Materials/Resources:
●
●

Template for the scientific process for this
experiment shared on the iPad with the
students.
“Science Weekly Five”
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Catholic World View/First Peoples Principles of Learning Implication:
(L) LOVE - Catholic Education calls us to witness that God is love; and therefore, recognizes the inherent dignity of every human
person, especially the marginalized and most vulnerable.
Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, and the ancestors. Through the
experiment, students will be able to theoretically apply their knowledge for the betterment of the land.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
●
●
●

Make predictions based on prior knowledge
Collect simple data
Compare results with predictions, suggesting
possible reasons for findings

Formative/Reflective Assessment:
●

Students create a diagram to demonstrate how
they could prevent soil erosion,

Assessment:
For Learning (Formative):
●
●

Students create a diagram to demonstrate how
they could prevent soil erosion,
Students complete scientific process write-ups
for the experiments with a logical hypothesis
and conclusion (two experiments)

Learning Target 6: I can identify factors that
affect change (external)
Lesson Intention 17:
●
●
●

●

As Learning (Reflective):
●

Did your thinking change from the hypothesis
that you wrote? If so, why? What new
knowledge did you acquire? If it didn’t
change, what caused your hypothesis to be
the be the same?

How can you prevent a landslide? Students
brainstorm how they might be able to prevent
a landslide.
http://www.education.com/pdf/grasses/ experiment to determine how to prevent soil
erosion
Students get into groups and discuss why it is
important to prevent erosion. How does this
demonstrate our role as stewards of God’s
creation? How does preventing erosion help
to look after other people?
Extension:: In the fictitious land of 3Bia, the
beach is being eroded away. What could be
done to stop the erosion of the beach besides
planting plants. Draw a labeled diagram to
explain.

Differentiation:
● Students can choose to sketch/illustrate
answers with labels as opposed to full
sentences.
Materials/Resources:
●
●
●
●
●

Template for the scientific process for this
experiment shared on the iPad with the
students.
3 Styrofoam egg carton tops
Soil
Grass seed
Water
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●
●
●
●
●
●
●
●

2 paper or plastic cups, twelve ounces
Scissors
Duct tape
Skewer or other hole poking tool
Grass
Shallow baking pan or cookie sheet
White paper
Ruler

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to holiness. The idea of God as
the creator of all is emphasized in this lesson target.
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of place). Students
draw upon their observations and experiences in order to complete the tasks.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
●
●
●
●
●

Cooperatively design projects (Science)
Identify needs and opportunities for designing,
through exploration
Choose tools and materials
Use trial and error to make changes, solve
problems, or incorporate new ideas from self
or others
Reflect on their ability to work effectively both
as individuals and collaboratively in a group

Assessment:
For Learning (Formative):
● Participation in partner games
● Completion of planning pages/steps and
teacher check-ins along the way.
As Learning (Reflective):
●
How did you contribute to the completion
of your project? Did you do your fair
share? If you were to do this project
again, what would you do differently?
What was the easiest part of working on
this project? Why? What was the most

Learning Target 6: I can identify factors that
affect change (external)
Lesson Intention 18: How can you design and create a
model of at least 10 landforms?
●
This is done in conjunction with Makerspace.
It will involve several Makerspace sessions.
●
Prior to this, students will have been naturally
exposed to several landscapes (see lesson
intention #3, and through the course of the unit
will have been exposed to different landscapes
as well. In order to solidify understanding of
the different landforms prior to undertaking the
STEM assignment, students will work through
a combination of the following:
○
https://drive.google.com/drive/folder
s/0B_OWKqJ8p1XiV2RiN1JvYm9O
cDQ (play game in partners/small
groups, or as a class)
○
https://drive.google.com/drive/folder
s/0B_OWKqJ8p1XiV2RiN1JvYm9O
cDQ
●
Draw forth the idea that this task might be
challenging for us, so how more complicated it
would be to actually create the world. Draw
forth the idea of the magnificence of God.
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challenging part of working on this
project?

●

Students are given the task of representing
landforms that could be found next to each
other using objects. See the “STEM
Landforms” package (listed below).

Differentiation:
● Students have many choices in terms of
materials.
Materials/Resources:
●

STEM Landforms package:
https://drive.google.com/drive/folders/0B_OWK
qJ8p1XiV2RiN1JvYm9OcDQ

Catholic World View/First Peoples Principles of Learning Implication:
(T) TRADITION - Catholic Education guides us in the selection of excellent content, pedagogy and resources for the
transmission of the faith in the Catholic Intellectual Tradition
Learning recognizes the role of indigenous knowledge. Students explore the passage of time from traditional First Nations perspective
through through the seasonal round.
Learning requires exploration of one’s identity. Students identify traditions and experiences important to them through the creation of their own
personal seasonal rounds.
Learning involves patience and time.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Throughout the study of the Potlatch, students will
develop an understanding of an important cultural
celebration, and reflect on cultural celebrations that are
important to themselves. They will do this by identifying
for themselves traditions, dress, songs, etc. that are
important to them, identify the different groups that they
belong to. They will come to realize through the different
activities that their identity is made up of many

Curricular Competencies:
● Incorporate First Peoples worldviews and
perspectives to make connections to
mathematical concepts
● Connect mathematical concepts to each
other and to other areas and personal
interests
● Represent mathematical ideas in
concrete, pictorial, and symbolic form
Assessment:
For Learning (Formative):
● Students identify different activities that
occur in different seasons

Learning Target 7: I can identify how to measure
and record time.
Lesson Intention 18: How do we measure time?
● Have students answer the question: how
do we measure time. Then, have them
answer the question: how do you know
that time is passing? Have them
brainstorm all the different ways that they
can think of either individually or in small
groups.
Lesson Intention 19: What Is a Seasonal Round?
○ Background Information
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interconnected aspects (such as life experiences, family
history, Church, heritage, peer groups), and that these
form them. In addition, through the study of scripture
and reflection on the sacraments, they come to see
these things as having an influence in their lives and selfidentity. They will also come to understand that
learning is continuous and their concept of self and
identity will continue to evolve through such things as
risk taking,

●

●

Students analysis of First Nations
seasonal rounds, identifying different
ways that First Nations peoples marked
the time.
Student participation generating chart
paper lists.

As Learning (Reflective):
● Would seasonal rounds be useful today?
Why or why not?
● How did you determine what was
important to put onto your seasonal
rounds? Why are all of the seasonal
rounds in the classroom different from
each other in some regard?
Summative:
● Students create their own personal
seasonal rounds. The rounds should
have at least three layers, incorporating
both traditional (months/seasons) and
non-traditional ways of marking time.

○

○

Teacher Resources: Definition
of seasonal round: this term
refers to the pattern of
movement from one resourcegathering area to another in a
cycle that was followed each
year. Spring, summer and fall
saw the people moving to a
variety of resource areas while
during the harsher winter they
gathered in winter villages. The
abundance of resources also
determined how often people
moved. In areas that had a
greater abundance of variety,
people could stay in one location
for longer than in areas where
resources were scarcer.
Imagine not having any
calendars or not knowing the
date. How would you know the
seasons were changing just by
looking around you? What do
you know about the seasons?
With eyes closed, have students
imagine they are living hundreds
of years ago. You don’t have
heated houses for shelter,
vehicles to travel around in, or
stores to buy food and clothing
from. In their mind’s eye, have
them look around. What season
is it? What do you see around
you? Are there people?
Animals? What does the
landscape look like? What do
you hear? How do you feel? Are
you warm or cold? What are you
wearing? What do you smell? Is
there a fire burning? Is there
something cooking on the fire? If
so, what is it? If there is nothing

40

○

○

○

○
○

cooking on a fire, go to the place
you will find food. What are you
eating? How does it taste? You
are now walking towards your
home? What is it made of? Who
is with you in your home? Have
students record or illustrate what
they imagined.
In small groups, have students
discuss what they imagined
during the exercise. Ask: How
would you survive from season
to season? What foods would
you eat? t How would you
shelter yourself? What
materials would you use to
make tools? Student record
their findings on chart paper.
Discuss ideas with the rest of
the class and record.
Ask the class to name the
things people need to live (food,
water, air, shelter). Discuss how
this relates to their imagining
exercise.
What is a seasonal round?
Encourage students to think
about the two words separately
to develop their definition. A
mind map could be used to
record ideas. Ask probing
questions as students build a
collaborative definition, and write
it on the board. Tie in seasonal
round with a discussion of First
Nations. Show students
examples of Aboriginal seasonal
rounds from a simple Google
search and discuss.
How is the liturgical calendar like
the seasonal round?
Give students examples of
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○

○

seasonal rounds from the
internet, and have them identify
different things that are found on
seasonal rounds. Some things
might include: fishing season
(spawning of fish), hunting
season (migration of ducks,
geese, etc.), planting season of
garden crop, gathering edible
plants (berries, nuts, fresh
greens, roots, and herbs) and
fungi such as mushrooms,
storing and preserving food
(canning tomatoes, drying fruits,
etc.)gathering herbal medicines,
gathering raw materials
(baskets, weaving, etc.)
seasonal celebrations (moon
phases), appearance of insects
and pollinators
Tell students: Many years ago,
First Nations people followed the
seasons and food sources.
Many still do today. What might
your personal seasonal round
include? (Eating certain foods at
different times of the year,
planting a garden in the spring,
eating from the garden in the
summer and fall, warmer clothes
in the fall and winter, playing
soccer in the fall, hockey or
snowboarding in the winter,
celebrations in the winter, going
camping in the summer, etc.)
Have students fill in the
“Personal Seasonal Round
Calendar” (Blackline Masters,
page 11) highlighting what their
own seasonal round looks like.
Tell students to include things
that are meaningful to them
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(events, celebrations, foods,
activities, etc.)
Differentiation:
● Students depict their seasonal rounds
with a combination of pictures and/or
words
Materials/Resources:
● https://drive.google.com/drive/folders/1Ui
qAhla8AbbZI-6e3G4PP0Ee8iEodQ7r
(Seasonal Round Teacher Guide)
● https://drive.google.com/drive/folders/1Ui
qAhla8AbbZI-6e3G4PP0Ee8iEodQ7r
(Blackline Master)

Catholic World View/First Peoples Principles of Learning Implication:
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place). Students learn about time in relation to their own experiences (eg. when do certain things happen, how long does it take for certain
things to take place).
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
● Use reasoning to explore and make
connections
● Estimate reasonably
● Develop, demonstrate, and apply
mathematical understanding through
play, inquiry, and problem solving
● Visualize to explore mathematical
concepts
● Develop and use multiple strategies to
engage in problem solving
Assessment:
For Learning (Formative):
● Students practice reading and writing the
time (digitally)
● Students identify activities that would
occur at certain times (eg. the start of
school).
● BLM reading digital time

Learning Target 8: I can identify how to measure
changes in time
Lesson Intention 19: What is most common way
that we measure changes in time throughout the
day?
● Show students a large digital clock. SAY:
This is a digital clock. It shows the time in
digits only—that is, only numbers, no
hands. ASK: Why do we need clocks?
(sample answer: to know the time of the
day, to measure time). Why do we need
to know the time of the day? (sample
answer: you need a way to tell the time
so you can get to school before lessons
start). Again, record students’ ideas.
Have students give examples of events
that happen at a precise time. (sample
answers: school starts at 8:30, lunch is at
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●

Students write their own problem solving
questions
● Whiteboard checks
● Students answer questions in class with
thumbs up/down
● Jump Math exercises
As Learning (Reflective):
● Ren thinks that 02:10 is 2 minutes past
10. Explain his mistake.
● What is the most challenging thing about
telling the time?
● How is this skill personally useful to
you?

●

●

●

●

12:25, karate class starts at 5:15)
Write three events that happen at a
certain time. At what time do they
happen? Sample answer: I get up at 7
o’clock. School starts at 9:05. School
ends at 3:35. Point out that sometimes
you need to know the time precisely. For
example, you need to know precisely the
time a train leaves so that you will not be
late; if a train leaves at 7:33, you will miss
it if you arrive at the station at 7:35.
Introduce hours and minutes. SAY: We
use hours and minutes to show time and
to measure time. A day is divided into
hours, and hours are divided into
minutes. Have the students identify how
many hours in a day, and how many
minutes in an hour. When do the minutes
start for the hour? When do the hours
start for the day?
The concepts of “a.m.” and “p.m.” will be
introduced later in the unit. If students
mention them, explain that you will use
these labels later.
Have students point out the parts on the
digital clock that show the hours and the
minutes. Set the time on the clock to
07:05. Explain that digital clocks show
hours using two-digit numbers and also
minutes using two-digit numbers. Even
when the number of hours or minutes is a
one-digit number, such as 5, the clock
still uses two digits. ASK: How many tens
are in 5? (0) SAY: There are zero tens in
5, so the clock shows 5 minutes as 05.
What does the hour part of the clock
show? What does the minute part of the
clock show?
○
a) 12:15
○
b) 04:23
○
c) 10:01
○
d) 09:02
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●

●

●

Answers: a) 12 hours, 15 minutes; b) 4
hours, 23 minutes; c) 10 hours, 1 minute;
d) 9 hours, 2 minutes
Introduce the colon to the students in
writing time with the time of 07:05. We
do not need to write the hours as a twodigit number, but we do write the minutes
as a two-digit number. Using the example
of 07:05 again, SAY: The hour (write “7”
on the board) is separated from the
minutes (write “05” to the right of the 7)
by a colon (insert the colon between 7
and 05). Have students write the times
from the previous exercises.
○
(a) 12:15, b) 4:23, c) 10:01, d)
9:02)
Reading the time from a digital clock.
Remind students that when you ask
somebody what the time is, they usually
do not answer “9 hours 5 minutes.” They
say something like “5 minutes after 9” or
“9 o 5”. Have students think of other
ways to say the time. Explain that in this
lesson you will read the time in the form
“5 minutes past 9.” Emphasize that we
say the minutes first. Have students read
the times in the exercises above using
this format. (a) 15 minutes past 12, b) 23
minutes past 4, c) 1 minute past 10, d) 2
minutes past 9). Students write down
different times on their whiteboards, and
have a partner practice reading them.
Have students cut out the cards from the
top half of BLM Reading Digital Times.
Students pick two of the cards at random
and place them face up in the top row of
the remaining BLM, creating a time as it
is shown on a digital clock. To get the
time in words, they switch the order of the
cards, place them in the second row of
the BLM, and then read the time. After
using all six cards in random order,
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●

●

●

students mix up the cards and carry out
the activity in reverse; i.e., they try to say
the time in words first, then check the
answer by creating the time as it is shown
on a digital clock.
Showing the given time on a digital clock.
Remind students that when they say the
time in words and numbers, they say the
minutes first. SAY: When we write the
time in numbers, or as it is shown on a
digital clock, we write the hours first and
then the minutes, so 12 minutes past 3 is
03:12, not 12:03. Write on the board: 12
minutes past 3 is 03:12. Remind students
to write a zero in front of any one-digit
numbers, both hours and minutes.
Volunteers can show the times in the
following exercises on the digital clock.
How would the time look on a digital
clock? a) 15 minutes past 12 b) 9 minutes
past 11 c) 7 minutes past 10 d) 12
minutes past 6 e) 10 minutes past 7 f) 8
minutes past 9 Answers: a) 12:15, b)
11:09, c) 10:07, d) 06:12, e) 07:10, f)
09:08
These clocks are broken. Explain what is
wrong. a) 25:04 b) 11:4 c) 5:68

Differentiation:
● Students who acquire the skills more
quickly will be provided with opportunities
to practice and develop their skills
through the use of the bonus material;
likewise, students who need more
practice will be provided with
opportunities to practice at their level.
Materials/Resources:
● JumpMath text
● Large digital clock or digital clockface
projected to the screen via AppleTV
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Catholic World View/First Peoples Principles of Learning Implication:
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place). Students learn about time in relation to their own experiences (eg. when do certain things happen, how long does it take for certain
things to take place, the relationship between units of time).
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:
● Use reasoning to explore and make
connections
● Estimate reasonably
● Develop, demonstrate, and apply
mathematical understanding through
play, inquiry, and problem solving
● Visualize to explore mathematical
concepts
● Develop and use multiple strategies to
engage in problem solving
Assessment:
For Learning (Formative):
● Quick checks through whiteboard work
● Problem solving work done in class
As Learning (Reflective):
● What is the most challenging thing about
converting between units of time?
● What Math skills do you need to be
able to have to change between
units of time. Expain and show with
examples.
●
What questions do you still have
about ____________________?
● What math skill did you use to solve
the problem today. Why did you
use that skill and not other one?
● Explain using Explain Everything, how
you solved the problem today.
● Where might you use converting (or
changing units in time) in real life? Have
you ever used it before? When? Why?

Learning Target 9: I can change between
units in time
Lesson Intention 19: How do you change between
days and weeks?
● Start with a word problem from the
teacher’s guide. Spring break is in 3
weeks. How many days do I have to
wait?
● How many days are in a week? How
many days are in two weeks? How do
you know? (7 + 7 = 14). In two weeks, I
need to go to the doctors for an
appointment. How many days away is
my appointment? Could you solve this
using a t-table? What other methods
could we use to solve this?
● Assign students different questions from
the teacher’s guide (ME-21) to solve in
partners and demonstrate how they
solved them.
● Converting days to hours. SAY:
Sometimes I get so excited about some
event that I start
counting hours. How many hours are in 1
day? (24) In two days etc? What
methods can students use to figure these
out (multiplying, adding, t-tables etc.).
Students solve a couple of problems from
the teacher’s guide (ME-21) in partners or
individually, explaining their thinking.
● Do the timeline exercise with the students
from the teacher’s guide and introduce
the idea of intervals. Students then work
on problems from the teacher’s guiide.
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Lesson Intention 20: How do I change hours to
minutes?
● Start with a word problem from the
teacher’s guide. School ends in 2 hours.
How many minutes until I get to go
home?
● How many minutes are in 1 hour? (60)
Start a table as in the previous cases and
have students help you fill it in—keep it
on the board
for later use. Ask students to explain how
they know what to put in each cell of the
table.
● Use the prompting questions in the
teacher’s guide (eg. A movie is 72
minutes long. ASK: Is it shorter than 1
hour? (no) How do you know?
(1 hour is 60 minutes, 72 is more than 60)
Is it longer than 1 hour? (yes) Is it longer
than 2 hours?
(no) How do you know? (2 hours = 120
minutes, 120 > 72) SAY: the movie is
between 1 and
2 hours long.
● Students work on the problem solving
questions in the teacher’s guide.
Lesson Intention 21: How do you change between
years and weeks?
● Start with a word problem from the
teacher’s guide. I am 11 years old. How
many weeks old am I?
● Use the previous process as used for the
other conversions: How many weeks in a
year. Have students complete a table for
two years, three etc.
Lesson Intention 22: How do you change between
decades and centuries?
● In 2067, Canada will be two centuries old.
How many decades is this?
● Start with a word problem from the
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●

teacher’s guide.
Use the previous process as used for the
other conversions: How many decades
in a century? How many centuries in a
millennium. Have students complete a
table for to demonstrate this up to 11
centuries.
Students work on problem solving
questions from the teacher’s guide.

Lesson Intention 23: How can I change from
seconds to minutes?
● It took me 120 seconds to run to the
rectory. How many minutes is this?
● Start with a word problem from the
teacher’s guide.
● Explain that changing
minutes to seconds works exactly the
same as changing hours to minutes.
● Use the previous process as used for the
other conversions: How many seconds in
a minute?
Lesson Intention 24: What is the best unit of time
to choose depending on the circumstance?
● Review all units of time learned to date.
Have students name
various units of time and write them on
the board out of order. Then, have
students make a list
of the units from longest to shortest.
(millennium, century, decade, year,
month, week, day,
hour, minute, second).
● Have students write something that is
measured with each unit and write the
examples on the board.
● To help identify how long shorter periods
of time are, students take part in the
following activities:
○ Students work in pairs. Partners
check how many jumping jacks,
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●

burpees, squats, and toe
touches they can do in a minute,
how many times they can say
the alphabet in 1 minute, and
how many times they can write
their names in 1 minute. For
example, Partner 1 does
jumping
jacks for 1 minute and counts
the jumping jacks. Partner 2
says when to start and when to
stop.
Partners switch roles for the
next task, i.e., burpees, so that
each partner does one active
task
and one quiet task and times the
other partner twice.
○ Comparing periods of time to 1
hour. Give students an example
of a school activity that
takes about 1 hour, such as the
lesson between lunch and
recess. Have students suggest
activities that take less than 1
hour. (sample answers: eating
dinner, preparing your
schoolbag
for school, a TV show, a math
lesson) Repeat with activities
that take more than 1 hour.
Lesson Intention 25: How many days are
in each month?
○ Distribute calendars from
different years to
students. Assign three months
to each student, so that each
group of four has a whole year
assigned to them. Have
students determine how many
days are in each month. Have
students
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○

make two tables—one showing
the number of days in each
month and the other showing
which months have 31 days, 30
days, or fewer than 30 days.
Have students who were
assigned the month of February
check the number of days in
February in calendars for other
years as well. Explain that once
in four years there is a leap
year, when February has 29
days instead of 28.
Use the teacher’s guide and
guide students on problem
solving using the calendars.

Differentiation:
● Students will be provided material at both
higher and lower levels to meet their
needs.
Materials/Resources:
● Collection of calendars from different
years
● iPads for timers
● JumpMath

Catholic World View/First Peoples Principles of Learning Implication:
Learning is embedded in memory, history, and story. Students are exposed to aboriginal legends and draw meaning from the legends.
Learning involves recognizing that some knowledge is sacred and only shared with permission and/or in certain situations. Students are
introduced to the idea that legends can only be shared with permission.
Core Competency Focus:
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility

Curricular Competencies:
● Create stories and other texts to deepen
awareness of self, family, and community
● Plan and create a variety of
communication forms for different

Learning Target 10: I can identify how change
can improve my writing.
Lesson Intention 26: How can we change our
writing?
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●

Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations. In addition, creative thinking will be
developed through the exploration of ideas for art and
writing.

purposes and audiences
Communicate using sentences and most
conventions of Canadian spelling,
grammar, and punctuation
● Develop awareness of how story in First
Peoples cultures connects people to land
Assessment:
For Learning (Formative):
● Completion of graphic organizers to
organize thoughts and ideas
● Brainstorming
● Completion of rough drafts
● Self-editing of work; peer editing of work;
teacher consultation
● Reading and analyzing stories for
elements of story
● Applying elements of story to their
legends
As Learning (Reflective):
● At the different stages of the writing
process, students engage in selfreflection such as:
○ When I look at my other pieces
of writing, this piece is different
because …
○ What makes this piece of writing
strong is my use of …
○ What I want to really work on to
make my writing better for a
reader is …

●

●

●

Students are exposed to a variety of
Aboriginal Legends through read-alouds
at lunch time, integrations in earlier
lessons, as well as videos such as these
that they can watch at lunch, for
homework, or during Theme periods.
After one or two exposures to legends,
skip to the writing:
○ https://www.youtube.com/watch
?v=ljLbeISADzo - The Flood and
creation of North America
○ https://www.youtube.com/watch
?v=SaFcr2Qizl8 - Turtle Island
○ https://www.youtube.com/watch
?v=gyaifWkUWr0 - The Painted
Sky
○ https://www.youtube.com/watch
?v=44ZenHI6HQM - How the
Earth was Made
○ https://www.youtube.com/watch
?v=obscP0AiFPo - The Legend
of the Bluebonnet
○ https://www.youtube.com/watch
?v=f07t_MPpssI - Raven the
Trickster
○ https://www.youtube.com/watch
?v=mlsIgFuRTes - Raven Steals
the Light
○ https://www.youtube.com/watch
?v=_jh08zY9vo0 - Totem Tale
As a class, have students brainstorm
topics that may be of interest in terms of
nature eg. How did the frog get its croak?
How did the sun get into the sky? How
did…. Provide students 2-3 possible
topics to write on, and students use the 4
square process to tell how something
came to be in their own legend. Students
will go through different drafts and
revisions of their work. In order to work
on developing their editing/revising skills,
students will be paired with a writing
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●
●
●

buddy for the duration of writing the
legends.
As legends continue to be read/viewed in
the classroom, identify the following and
teach mini-lessons:
○ Character
○ Plot
○ Theme
○ Conflict
○ Setting
○ Use the following resources to
do so:
■ https://www.pinterest.c
a/pin/12075283373051
7124/
■
As students are taught the elements of
the stories through the various legends
read/viewed by them or to them, they
complete sheets to identify these same
elements in their own stories. With their
writing buddies, they identify these same
elements in their buddies works as well.
Have students brainstorm all the different
ways that they can change their writing in
partners. Undoubtedly, they will come up
with spelling, capital letters etc. How else
can we change our writing?
Lead students to the idea that we can
change our sentences, change words,
add detail, re-organize our thoughts etc.
Watch the following videos:
https://www.youtube.com/watch?v=RBKq
gOvmJ8w
https://www.youtube.com/watch?v=0Fqkk
W2t1SY
Why is it a good idea to have somebody
else read our writing? Think-pair-share.
Grade 3a and 3b teachers model this
process.
Post the steps for the peer editing in the
classroom after discussing them with the
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class - see the first video in this list.
Students make use of the VOCP sheets
as well as the editing check-lists they’ve
been using to date.
Students have already been introduced to
public speaking through the Archbishop
Carney Speech Arts competition: review
the elements of a good public speaking,
including the following:
○ Vocal expression
○ Volume
○ Pacing
Students, once their final copies of their
stories are ready to be published, create
an oral recording done in conjunction with
the corresponding lesson intention for
fine arts (below).

Differentiation:
● Students have different options as to how
they want to present their finished written
story - typed, handwritten, book format
with illustrations etc.
Materials/Resources:
● VOCP sheets
● Editing checklists
● https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiREsyZEx5MlU3eGM - story
mapping sheets for legends

Catholic World View/First Peoples Principles of Learning Implication:
(O) ONE - Catholic Education responds to Christ’s desire “that they may all be one” (John 17.21) in our belief of one body, one
faith, one baptism, one God and Father for all. Through looking at the culture of OLPH, students come to identify that through
the parish and the school they are united with each other in common belief and common traditions.
Learning recognizes the role of indigenous knowledge. Students come to identify the importance of the Potlatch to indigenous peoples.
Learning is embedded in memory, history, and story. Students familiarize themselves with the true account of the “Secret of the Dance”, the
rituals and importance of the Potlatch, and the history of it being outlawed.
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Learning requires exploration of one’s identity. Students explore cultural celebrations that are important to their own identity.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Throughout the study of the Potlatch, students will
develop an understanding of an important cultural
celebration, and reflect on cultural celebrations that are
important to themselves. They will do this by identifying
for themselves traditions, dress, songs, etc. that are
important to them, identify the different groups that they
belong to. They will come to realize through the different
activities that their identity is made up of many
interconnected aspects (such as life experiences, family
history, Church, heritage, peer groups), and that these
form them. In addition, through the study of scripture
and reflection on the sacraments, they come to see
these things as having an influence in their lives and selfidentity. They will also come to understand that
learning is continuous and their concept of self and
identity will continue to evolve through such things as
risk taking,

Curricular Competencies:
● Explain why people, events, or places are
significant to various individuals and
groups (significance)
Assessment:
For Learning (Formative):
● Creation of a Venn diagram to
compare/contrast a celebration of their
choice with the Potlatch.
● Brainstorm of events important to
themselves
● Completion of comprehension sheets.
As Learning (Reflective):
● What groups do you belong to? Do your
groups have anything that makes you
special? What traditions do you have?
● Why are celebrations important to you?
Why? What would life be like without
having any types of celebrations?

Learning Target 11: I can identify how
processes/decisions can change people.
Lesson Intention 27: What makes a culture?
What groups do you belong to, and what
celebrations are important to you?
● Students brainstorm all the different
groups that they belong to: family,
school, clubs, teams, the Church, their
block, their neighbourhood (eg. Point
Grey), city, province, country etc. All of
these groups have their own identities.
What makes them unique?
● Have students brainstorn what
traditions/celebrations we have at school,
home, church, and in the community.
What do these have in common with
each other? How are they different?
What are they types of things that are
celebrated? Are there special foods,
rituals etc. that you have? Use the
following link to guide the disucssion (p.
2).
https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiaGJKdFhkVWJDRmM
● Some cultures have dance as part of their
celebrations. Discuss some examples.
● As a class, read through the “Potlatch”
package information sheets, discussing
the discussion sheets on feasting, gift
giving,dancing, and music.
https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiaGJKdFhkVWJDRmM
● Students discuss the questions at the end
of the package: how are potlatches
similar to our own celebrations, how are
they different? Students create a Venn
diagram to compare/contrast their own
celebrations.
● Do you think that the Potlatch continues
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to this day? Provide students with visuals
of the potlatch ceremony through videos:
○ https://www.youtube.com/watch
?v=N_gYjQw9Bf4
○ https://www.youtube.com/watch
?v=tpXNS-ZnKoQ
○ https://www.youtube.com/watch
?v=0RwN2HvnVhk

Differentiation:
● Completion of the Venn diagram could be
done in written form (via an essay) or
visual form (via labeled pictures)
Materials/Resources:
● https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiaGJKdFhkVWJDRmM
● https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiaGJKdFhkVWJDRmM
●

Catholic World View/First Peoples Principles of Learning Implication:
●
●
●

(L) LOVE - Catholic Education calls us to witness that God is love; and therefore, recognizes the inherent dignity of every human
person, especially the marginalized and most valuable. This is evidence through the idea that all of us are created as unique
individuals and loved by God. In our uniqueness, we all have individual talents and traits that make us distinct.
Learning requires exploration of one’s identity.

Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Throughout the study of the Potlatch, students will
develop an understanding of an important cultural
celebration, and reflect on cultural celebrations that are
important to themselves. They will do this by identifying
for themselves traditions, dress, songs, etc. that are

Curricular Competencies:

●

Explore identity, place, culture and
belonging through arts experiences

Assessment:
For Learning (Formative):
● Students practice identifying animals on
totem poles through images. They take a
screen shot of the totem pole, and write
about what the different animals

Learning Target 12: I can create a First Nations
stylized totem pole that represents my personal
identity.
Lesson Intention 28: Which local animals
represent me?
● Students explore where they’ve seen
totem poles before, and what they might
be for. What types of images do they see
on the totem poles? Are totem poles the
same as each other, or are they unique?
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important to them, identify the different groups that they
belong to. They will come to realize through the different
activities that their identity is made up of many
interconnected aspects (such as life experiences, family
history, Church, heritage, peer groups), and that these
form them. In addition, through the study of scripture
and reflection on the sacraments, they come to see
these things as having an influence in their lives and selfidentity. They will also come to understand that
learning is continuous and their concept of self and
identity will continue to evolve through such things as
risk taking,

symbolize.
As Learning (Reflective):
● Students complete the reflection sheet
that is found as part of the totem pole
package.
Summative Assessment:
● Students create a totem pole and a writeup explaining their choice of animals for
their totem pole.

●

Are we the same as other people, or are
we unique? Draw forth the idea that God
has created all of us differently, with
different gifts, talents, and abilities.
● Students either read or watch the second
clip “Totem Tale” (which is a book).
● https://www.aadncaandc.gc.ca/eng/1472670112251/147267
0146699
● https://www.youtube.com/watch?v=_jh08
zY9vo0
● Use the following documents to provide
more background information about
totem poles to the students.
https://drive.google.com/drive/search?q=t
otem%20poles
● Students are shown examples of totem
poles from online pictures done with a
Google search.
https://www.google.ca/search?biw=1440
&bih=759&tbm=isch&sa=1&ei=L8B3Wsz
VHNj0jwPWqriwCw&q=totem+poles&oq=
totem+poles&gs_l=psyab.3..0i67k1j0j0i67k1j0j0i67k1j0l5.3719.3
719.0.4341.1.1.0.0.0.0.138.138.0j1.1.0....
0...1c.1.64.psyab..0.1.137....0.t5HOKjRWfqg
● Using the information sheets, students
identify the different animals in the poles,
and what the animals represent.
Students find one totem pole through a
search done by themselves, identify the
animals on the totem pole, and then
identify what they represent. Do this by
taking a screen shot, identifying 2-3
animals, and writing about what they
represent.
Differentiation:
● Students will have the options to:
○ Trace their animals from
templates for the totem poles
○ Create their own animals
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○

Compete a write-up or record
their ideas orally

Materials/Resources:
● https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiNmxzZjR1QUhZS0k
● Photocopies of the different animals and
explanations for the different animals put
onto the student’s iPads
● Paper towel tubes (1x student)

Catholic World View/First Peoples Principles of Learning Implication:
(C) CHRIST-CENTERED - Catholic Education fosters a personal relationship with Jesus Christ in the family of the Church; our faith in Christ
is evident and permeates all facets of the educational environment. Through the discussion on if Christians have ever had to do things in
secret, students are exposed to the idea that a relationship with Jesus and practice of the faith takes precedence over other earthly concerns.
L) LOVE - Catholic Education calls us to witness that God is love; and therefore, recognizes the inherent dignity of every human person,
especially the marginalized and most vulnerable. Students explore the idea that everyone has the inherent right to express themselves
through culture.
(I) INALIENABLE - Catholic Education promotes that “the right and the duty of parents to educate their children are primordial and
inalienable” and “parents have the first responsibility for the education of their children”.
Learning recognizes the role of indigenous knowledge. Students come to identify the importance of the Potlatch to indigenous peoples.
Learning is embedded in memory, history, and story. Students familiarize themselves with the true account of the “Secret of the Dance”, the
rituals and importance of the Potlatch, and the history of it being outlawed.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their

Curricular Competencies:
● Make value judgements about events,
decisions, or actions, and suggest
lessons that can be learned (ethical
judgment)
Assessment:
For Learning (Formative):
● Completion of various blackline masters
that guide student understanding of the
text and concepts
○ Anticipation guide
○ Setting a Purpose for Reading

Learning Target 13: I can identify how
processes/decisions affect change.
Lesson Intention 29: Ask the following questions:
○ Why do you think a dance would
have to be held in secret?
○ Does this make sense to you?
○ Have you ever been to a
ceremonial dance?
○ Have you ever witnessed
ceremonial dances or been a
part of a ceremonial dance?
○ Students complete the
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observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

○
○
○

Building from Clues
We think... /Wonder statements
Dancing is against the law What do you think? Assignment
○ T-chart
● Students practice with different ethical
questions (see the link under resources),
and make a value judgement based on
reason.
As Learning (Reflective):
● Do you think that the government was
wrong? Why or why not? Is there a grey
area?
● What did you based your decision on?
(eg. Jesus’ teachings, the Golden Rule)
What helped you to decide?

●

“anticipation guide” blackline
master for “Secret of the
Dance”. Discuss.
○ Have Christians ever had to do
things in secret? If so, why?
Why do you think they still did
things in secret if they knew that
they would perhaps get in
trouble, or even die?
Using the Blackline masters for “Secret of
the Dance”, do the following:
○ Setting a Purpose for Reading.
Look at the front cover of the
book and then the back. What
do you notice about the
pictures? Who do you think
these people are? What do you
wonder about. Write down two
questions that come to mind
when looking at the image. Do
the same for the back. Building
from Clues Distribute the cards
(see Blackline Master #4 - copy
more if necessary so that each
student receives at least one
card.) Each student should walk
the room to encounter all other
students in the class. Everyone
takes turns reading their
sentence or phrase to all others.
When completed, student
should in groups of
approximately four to six
formulate a We
think….statement about what
they think the book will be about.
(see Blackline Master #5)
○ Have you ever been told that
you shouldn’t do something
where you clearly didn’t
understand why you shouldn’t?
A good example: This year the
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●

●

school has decided that we are
not going to participate in any
Christmas activities, no play, no
colouring sheets, no gift
exchange, nothing that relates to
Christmas. 2.) How did you feel?
For older students have a
discussion about whether
governments should be able to
prevent celebrations (compare
to something that kids can relate
to like fireworks)
During Reading
○
Stop reading after the boy
witnesses the secret packages
being loaded onto the boat.
Imagine that you were this boy
witnessing the hiding of the
strangely shaped, blanketwrapped parcels onto the fishing
boat. Predict what you think
might be hidden in these and
sketch a picture of what you
think it might be.
○
When the Indian Agent says,
“Dancing’s against the law,”
what does this provoke you to
think? Draw yourself as the
young person with a thinking
bubble to show what your
thoughts would be. (see
Blackline Master #6)
○ Or stop and complete a T-chart
titled “Dancing is Against the
Law with the Why – Indian
Agents view and the peoples
view on the other sides. See
attached t-chart (see Blackline
Master #7).
After Reading
○ Now that you have read the
book, look at the front and back

60

●

cover again. Who do you think is
depicted in these pictures?
○
Why do you think the potlatch
was forbidden? Research
possibilities that this book would
lead to - The Potlatch,
Reclaiming the culture i.e.
countries returning masks and
regalia that was confiscated.
○ Why do you think Alfred’s
grandfather Chief John Scow
and his two brothers decided to
serve time in jail rather than give
up the families masks and
regalia?
Where do we get our ideas for right and
wrong? What principles do we hold?

Materials/Resources:
● https://drive.google.com/drive/folders/0B_
OWKqJ8p1XiaGJKdFhkVWJDRmM
● Collection of ethical situations:
http://www.goodcharacter.com/dilemma/a
rchive.html - you need to preview the
ethical situations to make sure they are
grade appropriate.

Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to
holiness. This learning target launches with a scriptural account of creation, and throughout the intention it is emphasized that
matter is a part of the everything in God’s creation and it is God who designed and sustains the nature we see around us.
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place). Students reflect on the connectedness of matter and experience the relationship matter and all living things.
Core Competency Focus:
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity

Curricular Competencies:
Questioning and predicting

Learning Target #4: I can identify how matter
changes.
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●
●

Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

●

Identify questions about familiar objects
and events that can be investigated
scientifically
● Make predictions based on prior
knowledge
Planning and Conducting
● Suggest ways to plan and conduct an
inquiry to find answers to their questions
● Consider ethical responsibilities when
● Collect simple data
Processing and analyzing data and information
● Compare results with predictions,
suggesting possible reasons for findings
Evaluating
● Reflect on whether an investigation was a
fair test

Lesson Intention 30: Why is matter known as
the material of the universe?
●

●

●

Assessment:
For Learning (Formative):
● https://docs.google.com/document/d/1Bd
RoMeq2SoYMm3jKFTa046NoDr_NdyzQ
BklYQgodGHs/edit?usp=sharing
As Learning (Reflective):

●
●
●
●

Why is matter known as the material
of the universe?
What causes Matter to change?
Was the experiment valid?
What would have made it invalid?

●
●

What is everything made of? How
did we get here? Who is responsible
for the universe? Show the the
students the following video:
Recount the scripture of how God
knows the intricacies of our hearts,
the number of hairs on our head etc.
See scripture passage (Luke 12:7)
The teacher presents a students with
a matter tray- A simple tray with three
sections. I labeled the first section
“solid” and put a rock inside. I labeled
the second section “liquid” and put a
container of water inside. I labeled
the third section “gas” and put a
container of gas (i.e., empty except
for air) inside. The teacher then
reviews with the students that I all
matter occurs in one of three states
or forms: solids, liquids, and gases.
The teacher then asks students how
do we change matter? The teacher
will record student responses.
The teacher will then complete
Experiment 2: Something Different
from Matter Mania
https://drive.google.com/file/d/1Vm7CL0g
UxoDTZPY3aanbO_2SqhNfCMmI/view?
usp=sharingand introduce the

students to the idea of chemical
change. As the students work
through the activity they are to
complete a hypothesis, experiment
and conclusion activity sheet.The
teacher will ask students: If
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everything is made up of the same
stuff (atoms) how can we have
different states of matter?The
teacher will introduce the concepts of
electrons protons, and neutrons
through Demonstration 1: States of
Matter from Matter Mania
https://drive.google.com/file/d/1Vm7CL0g
UxoDTZPY3aanbO_2SqhNfCMmI/view?
usp=sharing

●

The teacher will reinforce the concept
of Atoms through Demonstration 2:
The “Kid” Atom from Matter Mania
https://drive.google.com/file/d/1Vm7CL0g
UxoDTZPY3aanbO_2SqhNfCMmI/view?
usp=sharing

●

Students will then create their own
carbon atom following the Crayola
Lesson:
http://www.crayola.ca/lessonplans/carbon-atom-mobile-lessonplan/

Differentiation:
● Students have the option of drawing or
writing their findings.
● Student who do not want to build an atom
can draw and label one
Materials/Resources:
● https://drive.google.com/file/d/1Vm7CL0g
UxoDTZPY3aanbO_2SqhNfCMmI/view?
usp=sharing
●

https://docs.google.com/document/d/1Bd
RoMeq2SoYMm3jKFTa046NoDr_NdyzQ
BklYQgodGHs/edit?usp=sharing

●

http://www.crayola.ca/lessonplans/carbon-atom-mobile-lesson-plan/
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Catholic World View/First Peoples Principles of Learning Implication:
(H) HOLY - Catholic Education draws upon scripture, the sacraments and prayer to help us to respond to the universal call to
holiness. This learning target launches with a scriptural account of creation, and throughout the intention it is emphasized that
thermal energy is a part of the miracle of creation and vital for life, it is God who designed and sustains the nature we see around
us.
Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of
place). Students reflect on the connectedness of energy and experience the relationship between thermal energy and warmth.
Core Competency Focus:
●
●
●
●
●
●

Communication
Creative thinking
Critical thinking
Positive personal/cultural identity
Personal awareness and responsibility
Social responsibility

Core Competency in Action:
Critical Thinking will be developed as students weigh
and evaluate information presented in lessons and
formulated through discussions and experiences. In
particular students will be provided opportunities to think
critically when asked to analyze, identify assumptions,
classify, make comparisons, problem solve, question and
challenge ideas, observe facts and compare their
observations to hypotheses and assumptions, judge the
validity of the source and the worth of the evidence, form
opinions/arguments, make connections between ideas,
texts and theories, draw inferences and make
generalizations.

Curricular Competencies:

Questioning and predicting
● Identify questions about familiar
objects and events that can be
investigated scientifically
● Make predictions based on prior
knowledge
Planning and Conducting
● Suggest ways to plan and conduct an
inquiry to find answers to their
questions
● Consider ethical responsibilities
when ...
● Collect simple data
Processing and analyzing data and
information
● Compare results with predictions,
suggesting possible reasons for
findings
Evaluating
● Reflect on whether an investigation

Learning Target #5: I can identify how thermal
energy causes/influences change.
Lesson Intention : What is thermal energy? Are
things that are hot always hot? How do things
become hot?
●

●

How did Jesus heal? Quite often through
touch. What are some examples of
“touch” and “healing” can you think
of?Jesus uses touch to bring about
change. Do you think that the universe
works this way? If so, how? Did God
design things to change by touch? Do
you think this happens at the microscopic
level?
Students will watch a teacher
demonstration of heat transfer in an
attempt to answer the inquiry questions
How does heat affect the transfer of
energy? Lesson 2: Heat Transfer from
Fun in Fourth Thermal Energy unit.
https://drive.google.com/file/d/0B-
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was a fair test
●
Assessment:
For Learning (Formative):
● Experiments
https://drive.google.com/file/d/0BF7sTBjxfcGQmVBak1YNW5sbWM/view?
usp=sharing
As Learning (Reflective):
● What are the sources of thermal energy?
● How is thermal energy transferred
between objects?

●
●

●

Was the experiment valid?
What would have made it invalid?

●

●

F7sTBjxfcGQmVBak1YNW5sbWM/view?
usp=sharing
Students will watch a teacher
demonstration of a conductor lab in an
attempt to answer these inquiry
questions: Which materials is a better
conductor: wood, plastic or metal? Does
temperature affect conductivity? Lesson
3: Conduction from Fun in Fourth
Thermal Energy unit.
https://drive.google.com/file/d/0BF7sTBjxfcGQmVBak1YNW5sbWM/view?
usp=sharing
In partners students will conduct an
experiment to gain insight into insulators
and conductors in an attempt to answer
these inquiry questions: Will an ice cube
melt faster on a plastic dish or a metal
dish? Which material is a conductor and
which is an insulator? Lesson 4:
Insulators vs Conductors from Fun in
Fourth Thermal Energy unit.
https://drive.google.com/file/d/0BF7sTBjxfcGQmVBak1YNW5sbWM/view?
usp=sharing
In partners students will conduct an
experiment to gain insight into convection
and attempt to answer these inquiry
questions: What will happen when hot
water is added to cold water? Lesson 5:
Convection in the Thermal Energy unit.
https://drive.google.com/file/d/0BF7sTBjxfcGQmVBak1YNW5sbWM/view?
usp=sharing
In partners students with support from the
Makerspace teacher will conduct an
experiment in radiation. Students will
make a solar oven to bake smores.
Lesson 5: Make your own Solar Oven
from Fun in Fourth Thermal Energy unit.
https://drive.google.com/file/d/0B-
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F7sTBjxfcGQmVBak1YNW5sbWM/view?
usp=sharing
Differentiation:
● Students will have the opportunity to work
individually or in partners
● Students can explain their experiments
with voice reflections or written reflections
Materials/Resources:
● Materials are found at the start of each
lesson.
● https://drive.google.com/file/d/0BF7sTBjxfcGQmVBak1YNW5sbWM/view?
usp=sharing

Universal Design for Learning/Differentiated Instruction
http://www.learningtolearn-differently.com/whats-the-difference/universal-design-part-2-how-does-it-work-at-school
How will learning be accessible to all students?
Engagement
·

·
·
·
·

Representation

Promote expectations that optimize motivation
e.g. lesson hooks, inquiry questions (wonder
questions)
Develop self-assessment and reflection
Foster collaboration and community
Provide ongoing, relevant feedback to students
Include inquiry (‘voice and choice’)

·
·
·
·
·

Support background knowledge e.g. Whip
Around strategy, lesson hook.
Clarify vocabulary e.g. word splash strategy
Highlight critical features by providing
multiple examples
Provide multiple media and formats
Offer adjustable levels of challenge through
tiered assignments

Action and Expression
·
·
·

Guide student goal setting and monitoring of
progress
Optimize access to support tools and
technologies
Offer flexible opportunities for demonstrating
learning

Transfer/Extension
How will students learning be extended into the real world?
●
●

Students will have a growing appreciation for aboriginal culture
Students will be able apply skills such as risk taking to other endeavours, as well as the goal setting process used to
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●
●
●
●
●
●
●
●

undertake risk taking
Students will be able to apply time concepts in everyday living
Students will be able to apply their ethical judgment skills to real-life problems
Students will be able to draw upon their understanding of scripture and apply it to daily situations and their own lives
Students will grow in their relationship with Jesus
Students will have an increased awareness of the importance of such things as climate change that can affect the land
through such things as wind, water, and ice erosion
Students will have an increased awareness of matter as the building block of all things they encounter in the world
Students will be able to apply skills to pose a question and conduct research to find answers to their questions allowing
them to evaluate hypotheses and facts provided to them by different sources on a daily basis
Students will have an increased awareness of thermal energy including the transfer of thermal energy through conduction,
convection and radiation and know how to stay warm

Materials and Resources
These are recorded in the different lesson targets.

Teacher Reflection
What worked well?
●

Ideas for next time?
●

